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What is an ITaP?
Intensive Training and Practice (ITaP) is a core part of your Initial Teacher Education (ITE) programme at Liverpool John Moores University. ITaPs are carefully designed training experiences that enable you to focus closely on specific aspects of teaching and learning, helping you to develop important professional knowledge, skills and understanding through a structured cycle of learning and practice. Unlike broader school placement experiences, ITaPs provide dedicated opportunities to explore particular areas of teaching in depth. They connect educational research, theory, expert practice, rehearsal, classroom application and reflection, allowing you to build confidence and competence in key areas of the ITTECF and LJMU Primary Curriculum.

Full engagement in all ITaP activities, documentation requirements and assessment tasks is a mandatory component of your programme and is expected as part of the professional responsibilities of all LJMU student teachers.

Key Features of ITaPs at LJMU
At LJMU, ITaPs are designed using the Grossman (2018) model, which provides a structured and evidence-informed approach to developing professional practice. Each ITaP week is organised around five interconnected stages that support deep learning and meaningful application of theory to practice.



Together, these five stages provide a purposeful and coherent learning journey that supports the development of effective teaching practice.

Monitoring the Impact of ITaPs
Monitoring and evaluating the impact of ITaPs is an important part of ensuring the quality of your learning and maintaining compliance with programme expectations.

Throughout each ITaP, you will be expected to engage fully with all activities, maintain appropriate records and evidence and complete any required reflections or assessments. Your progress will be reviewed through a range of mechanisms, including mentor feedback, observations, professional discussions, portfolio evidence and self-reflection.

By evidencing your participation and learning at each stage of the ITaP process, you will demonstrate how your knowledge and practice have developed. This ensures that ITaPs contribute meaningfully to your progress, support your readiness for placement experiences and provide clear evidence of your developing competence against the Phase Expectations. 

Embedding the Learning from ITaPs
You are expected to apply and embed learning from each ITaP within the school placement that follows. ITaPs are designed to develop specific aspects of teaching practice and their impact is strengthened when this learning is transferred into everyday classroom teaching. You should make explicit links between their ITaP experiences and their planning, teaching, assessment and professional decision-making. Evidence of this ongoing development will be reviewed through weekly mentor meetings, university tutorials, lesson observations, professional discussions and placement assessments. Demonstrating how ITaP learning informs practice is an important aspect of professional responsibility and programme compliance.

Roles and Responsibilities During ITaPs
Student Teacher
ITaPs provide an opportunity to develop a rich and detailed understanding of a specific aspect of teaching and learning. As a result, attendance, participation and engagement in all ITaP activities are mandatory and form part of the requirements of the programme.

Student teachers are expected to take ownership of their professional learning by preparing fully for each ITaP and engaging actively with all associated activities. Before the ITaP begins, student teachers should familiarise themselves with the programme materials and discuss opportunities with their mentor to observe, practise and apply the focus of the ITaP within the classroom.

Throughout the ITaP, student teachers should:
· Attend and engage fully with all university and school-based activities.
· Complete all required reading, preparation, reflection and assessment tasks.
· Use the provided documentation and resources to record their learning.
· Engage professionally with mentors, lecturers and peers.
· Reflect critically on the relationship between theory, research and practice.
· Apply and subsequently embed learning from the ITaP during school placements.

Mentor
Mentors play a crucial role in supporting student teachers to engage meaningfully with the ITaP process and connect their learning to classroom practice. Mentors should ensure they are familiar with the purpose, structure and focus of each ITaP and engage with any associated mentor development activities.

Mentors are expected to:
· Support student teachers' participation in all ITaP activities.
· Ensure sufficient opportunities are available for observation, professional discussion, rehearsal and teaching linked to the ITaP focus.
· Facilitate professional conversations that help student teachers analyse and reflect upon practice.
· Provide feedback on the student teacher's development and application of learning.
· Support the student teacher in identifying opportunities to embed ITaP learning within subsequent placement experiences.
· Contribute to monitoring progress through regular mentor meetings and placement assessment processes.

University Staff
University staff (Lead Mentors and Lecturers) work in partnership with schools to ensure ITaPs provide a high-quality, evidence-informed learning experience. They support student teachers and mentors in making meaningful connections between research, theory and classroom practice.

University staff are responsible for:
· Designing and delivering ITaP learning experiences and associated resources.
· Facilitating lectures, seminars, workshops, tutorials and collaborative learning opportunities.
· Supporting student teachers in linking theory, research and practice.
· Providing guidance and support to mentors throughout the ITaP process.
· Monitoring student engagement, participation and progress.
· Quality assuring the implementation and impact of ITaPs through tutorials, placement visits, professional discussions and assessment activities.
· Evaluating the effectiveness of ITaPs to ensure they continue to support trainee development and programme compliance.

Successful ITaPs rely on a strong partnership between student teachers, mentors and university staff, with each stakeholder playing an important role in supporting professional learning and development.
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The purpose of this Professional Behaviours ITAP (PB ITAP) for primary school teachers is to support student teachers in developing the professional qualities expected in school settings. To encourage awareness of how teachers present themselves and how this impacts their relationships with pupils, colleagues, and parents. The PB ITAP emphasises the importance of being prepared and organised, both in terms of planning and in readiness to engage in professional conversations that demonstrate respect, active listening, and thoughtful contributions. It also explores the role of teacher presence, how body language, confidence, and communication shape perceptions in the classroom. Together, these elements help student teachers establish professionalism.

[bookmark: _Toc242292532][bookmark: _Toc242306202]Adaptive Teaching and SEND in this ITaP
This ITaP incorporates a SEND and adaptive teaching lens throughout its focus on professional behaviours. Student teachers are encouraged to consider how professional communication, classroom presence, professional conversations and interactions with pupils can be adapted to meet the needs of all learners, including those with SEND. Through school-based observation, discussions with mentors, practical classroom experiences and reflective evaluation, student teachers develop an understanding of how inclusive professional practice contributes to effective teaching and supports positive outcomes for all pupils. Consideration of SEND is embedded throughout the professional behaviours curriculum, enabling student teachers to recognise and implement adaptive approaches as an integral aspect of high-quality teaching for all learners.

[bookmark: _Toc242306203]How to use this Booklet
This booklet is in chronological order and can be used each day in school to give you an overview of the key concepts of primary teachers’ professional behaviours and all required tasks for your Professional Behaviours ITaP.
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	Weekly Timetable for Professional Behaviours: Professional Behaviours ITAP


	Monday
	University
	Concept of: 
Teachers are a Community of Student teacher will practice,
The role of the teacher in society,
Professional identity,
What makes a good teacher,
[bookmark: _Int_MeOK6j0i]Email étiquette, and
Teacher dress code. 

	Tuesday
	University
	Concept of: 
Teacher presence,
Being prepared and organised,
Plan for the school day, and
Professional conversations.
Approximation of Practice: Reading aloud and engaging in professional conversations/feedback.

	[bookmark: _Hlk208239305]Wednesday
	School
	Enact first day in school plan.
Discuss with class teacher reading task. 
Practice read aloud.
Engage in professional conversation with mentor concerning your professional behaviours. 
Online teams meeting with lecturer to reflect upon professional behaviours feedback and first day in school plan.
Plan second day in school.

	Thursday
	School
	[bookmark: _Hlk208305236]Enact second day in school plan.
Read aloud task with a group of children. 
Engage in professional conversation with mentor concerning reading task feedback and your professional behaviours. 
Complete end of placement reflection upon professional behaviours task

	Friday
	University
	Reflect upon professional behaviours feedback and school based experience.
Complete post PB ITAP survey.
Headteacher professional behaviours guest speaker
NEU guest speaker
Assessment of professional behaviours assignment guidance.
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· Identify key professional skills required for primary teaching. 
· Recognise that teachers belong to a professional community guided by ethical standards.
· Understand the teacher’s role and responsibilities within society.
· Identify what it means to be a professional teacher.
· Understand the qualities that make an effective teacher.
· Recognise that teachers must be trustworthy, competent, and discreet.
· Communicate professionally with schools, including through emails.
· Know how to write a clear, professional email.
· Understand the importance of modest, appropriate clothing when working with children.
· Recognise the impact of teacher presence in the classroom.
· Be prepared and organised for the school day.
· Plan effectively to ensure preparedness and organisation.
· Understand the purpose and value of professional conversations.
· Know how to engage in a professional conversation.
· Reflect on developing professional behaviours.
· Link theory to school-based practice in relation to:
· Preparedness
· professional communication
· teacher presence
· modest clothing
· Understand a Headteacher’s perspective on teachers’ professional behaviours.
· Understand personal and professional identity.
· Learn how to conduct yourself professionally within the school environment.
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Enact first day in school plan: Student teachers will follow the plan they have made to ensure they demonstrate the professional behaviours required of a primary school teacher. This includes:
· ensuring they are punctual, 
· have their DBS certificate, 
· are dressed modestly, 
· communicate effectively, such as, being polite and asking and responding to questions, 
· demonstrating effective presence in the classroom, 
· and being prepared, this involves, understanding the school-based tasks of the student teacher and class teacher (preparing for the reading task, the end of day class teacher evaluation and feedback of professional behaviours, self-reflection task, attending the online university session and planning for the next day in school).

Professional Conversation: The student teacher will initiate a professional conversation with the class teacher about the requirements of the two-day placement. Please discuss:
· how the student teacher can support the class/teacher,
· the school-based tasks the student teacher is required to do,
· the end of school day evaluation and brief conversation concerning the student teacher’s professional behaviours,
· support with selecting a suitable book and allocating time for the student teacher to prepare the reading,
· a suitable location for the student teacher to join the online university session to reflect upon their professional behaviours. 

Practice Read Aloud: The student teacher, under guidance from the class teacher, is to practise reading aloud to a group of pupils.
Evaluation and Verbal Feedback: Class teacher is to complete the Wednesday end of day evaluation form and have a brief conversation with the student teacher concerning their professional behaviours.
Attend University Session Online: The student teacher is to attend an online session with expert lecturers to reflect upon their professional behaviours, considering the feedback they have received and how they will amend their professional behaviours to improve their practice for the next day in school.
Plan for Second Day in School: Student teacher will plan for the next day in school, taking into consideration their reflections of their first day in school, the effectiveness of their plan (do they need to make amendments), the feedback from the class teacher and their target to further develop their professional behaviours. 
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Section A 
This section is to be completed by the class teacher at the end of the school day, please have a brief professional conversation with the student teacher about their professional behaviours by the end of the school day.
 [image: ]
End of Day 1 in School ITaP Assessment of Progress

General mentors, please use your assessment evidence from today to identify the outcomes that the student teacher is consistently demonstrating. 

	Student Name: 
	School:

	General Mentor: 
	Year Group: 



	Key learning by the end of the ITaP
	Consistently demonstrating
	Not yet consistently demonstrating

	The student teacher arrived on time for school placement. 
	
	

	The student teacher’s dress was appropriate and professional. 
	
	

	The student teacher knew the tasks they were expected to complete. 
	
	

	 The student teacher communicated professionally with staff, pupils, and others. 
	
	

	The student teacher was helpful and supportive in the classroom. 
	
	

	The student teacher demonstrated a positive and professional presence in the classroom. 
	
	

	 The student teacher asked relevant questions when appropriate. 
	
	

	The student teacher responded appropriately when asked questions. 
	
	

	Please use the outcomes above to identify one professional behaviours target for the student teacher to prioritise tomorrow in school.

	Target 
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Enact Second Day in School Plan: Student teachers will follow the plan they have made to ensure that they demonstrate the professional behaviours of a primary school teacher and that we are acting on feedback to make progress with their professional behaviours. This includes:
· ensuring they are punctual, 
· have their DBS certificate, 
· are dressed modestly, 
· communicate effectively, such as, being polite and asking and responding to questions, 
· demonstrating effective presence in the classroom, 
· and being prepared, this involves, understanding the school-based tasks required of the student teacher and class teacher (doing the reading task, the end of day class teacher evaluation and feedback of reading and professional behaviours and completing the self-reflection task).
Professional Conversation: The student teacher will initiate a professional conversation with the class teacher about the requirements of the second day of placement. Please discuss:
· how the student teacher can support the class/teacher,
· the reading tasks the student teacher is required to do and class teacher to evaluate,
· and the end of school day evaluation and feedback about the reading task and professional behaviours accompanied by a brief conversation.
Do Read Aloud Task: Student teacher to do the read aloud task with a group of children and the class teacher is to observe and complete a short observation form.
Evaluation and Verbal Feedback: Class teacher is to complete the brief observation of reading form along with the Thursday end of day evaluation form and have a brief professional conversation with the student teacher concerning their reading and professional behaviours.
End of Placement Professional Behaviours Reflection Task: Student teacher to complete end of day end of placement reflection task, this will be used in a university-based session on the final day of the PB ITAP. 
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Section A
This section is to be completed by the class teacher.
Please observe the student Teacher during the reading task, write a comment concerning their strengths and a future target to improve upon. Please have a brief professional conversation with the student teacher about the feedback concerning their reading and professional behaviours, by the end of the school day.

	Suggested reading features to comment upon:
	Comment 

	Pace 
Tone 
Pronunciation 
Voice projection 
Body language 
Facial expression 
Eye Contact 
	Strengths  










	
	Target 









	
	Student Teacher’s Name:

Class Teacher’s Signature:

Date:
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Section B
This section is to be completed by the class teacher at the end of the school day please.
[image: ]
End of Day 2 in school ITaP Assessment of Progress
General mentors, please use your assessment evidence from the past two days to identify the outcomes that the student teacher is consistently demonstrating. 
	Student Name: 
	School:

	General Mentor: 
	Year Group: 



	Key learning by the end of the ITaP
	Consistently demonstrating
	Not yet consistently demonstrating

	The student teacher arrived on time for school placement.
	
	

	The student teacher’s dress was appropriate and professional.
	
	

	The student teacher was prepared for the reading task.
	
	

	 The student teacher communicated professionally with staff, pupils, and others.
	
	

	The student teacher demonstrated a positive and professional presence in the classroom.
	
	

	The student teacher was helpful and supportive in the classroom.
	
	

	 The student teacher asked relevant questions when appropriate.
	
	

	The student teacher responded appropriately when asked questions.
	
	

	The student teacher worked toward the professional target set yesterday.
	
	



	Please use the outcomes above to identify one professional behaviours target for the student teacher to prioritise during block placement

	Target 
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ITaP 1 – Professional Behaviours: Professional Communication
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Carden, C. (2022) Primary teaching: Learning and teaching in primary schools today. SAGE.


	Key Points from Reading


	· Exploring the role of the teacher.
· Teachers’ organisation is a priority due to many responsibilities and roles.
· Communication with children and parents.
· Tailoring learning to meet the interests and needs of children.
· Educate children to part of the modern world.
· Ensure children feel safe in school and the classroom, linked to Maslow’s Hierarchy of needs and support children’s sense of belonging.
· Enable children to learn.
· Maintain high expectations of children.

	Discussion Points with Student Teacher

	· Discuss how the teacher’s role extends beyond teaching lessons, including organisation, communication with children and families, creating a safe sense of belonging, and preparing children to participate in the modern world.
· Discuss how teachers respond to children’s individual needs and interests, create the conditions in which children feel ready to learn, and maintain high expectations for all learners.
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	Findon, M. and Johnston-Wilder, S. (2023) ‘Developing your resilience: managing stress, workload and time’, in Capel, S., Leask, M. and Younie, S. (eds) Learning to teach in the secondary school: a companion to school experience. 9th edn. Routledge, pp. 47–52.


	Key Points from Reading


	· Discusses the need for respectful, supportive, constructive communication amongst teachers.
· Teachers can work collaboratively and communication is essential to work as a team in the classroom.
· Teachers are role models to children.
· Teachers provide an inclusive, safe environment with shared rules and routines.
· The importance of self-regulation in relation to the impact of stress upon teachers and how this can negatively present in everyday classroom.


	Discussion Points with Student Teacher

	· Respectful, supportive communication enables teachers to collaborate effectively, work as a team in the classroom, act as positive role models, and establish shared rules and routines that create an inclusive, safe learning environment.
· Teacher self‑regulation influences everyday classroom responses, our well-being can impact interactions with pupils and how developing resilience helps maintain calm, constructive behaviour.
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	Putra, E. and Yanto, M. (2025) ‘Classroom management: boosting student success—a meta-analysis review’, Cogent Education, 12(1), Article 2458630. Available at: https://doi.org/10.1080/2331186X.2025.2458630

	Key Points from Reading


	· Teachers educate and motivate children to learn. 
· Teachers manage the classroom and promote lifelong learning. 
· Effective time management and organisation are important aspects of the teacher’s role. 
· A positive learning environment should be neat, organised and visually appealing, with appropriate teaching resources available. 
· Clear communication is required between teachers and pupils, including listening to children and providing effective feedback. 
· Teachers should develop positive relationships with pupils to create a supportive and inclusive learning environment.


	Discussion Points with Student Teacher

	· Creating an effective learning environment, including classroom management, organisation, time management and creating a positive and inclusive space for learning.
· Building positive relationships and communication, including listening to children, providing effective feedback, motivating pupils and supporting lifelong learning.
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	Glover, I., Bleasdale, S., Clifton, D. and Thomas, J. (2025) ‘“It’s good to talk”: Exploring effective professional conversations in teacher education’, International Journal of Changes in Education, 0(0), pp. 1–9. Available at: https://doi.org/10.47852/bonviewIJCE52023876   
 

	Key Points from Reading


	Professional communication
· Be clear, respectful and professional.
· Listen actively and allow others time to speak and think.
· Build positive, trusting relationships with colleagues.
· Communicate with empathy and sensitivity, particularly when discussing areas for improvement.
· Base comments on evidence and professional standards.
· Be prepared to give and receive constructive challenge.

How to have a professional conversation
· Prepare beforehand and know the purpose of the conversation.
· Begin by establishing a positive and supportive atmosphere.
· Make it a two-way conversation, not one person doing all the talking.
· Use open and probing questions to encourage reflection.
· Give the other person thinking and response time.
· Discuss strengths as well as areas for development.
· Reflect together and agree realistic next steps or targets.
· Keep the focus on improving future practice.


	Discussion Points with Student Teacher

	· Discuss how effective listening, questioning and appropriate challenge can help the student teacher reflect critically on their practice, rather than simply being told what they did well or need to improve.
· Discuss how the mentor and student teacher can build a positive, trusting and collaborative relationship, using reflection to agree realistic, personalised targets and next steps for development.
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Stone, G. (2023) Professionalism in primary teaching. SAGE.



	Key Points from Reading


	· Presence is an alert, receptive awareness of oneself, the pupils, and the learning environment, bringing one’s whole self to full attention
· Authenticity is important, any mismatch between personal identity and professional persona creates a divided self that diminishes presence.
· Presence grows from confidence and secure knowledge, allowing teachers to improvise, respond in the moment, and stay focused on learners rather than the plan.
· Physicality matters, posture, stance, eye contact, and non‑verbal cues contribute to a noticeable presence.
· Voice use shapes presence, pitch, tone, modulation and avoiding strain help maintain authority and connection.
· Presence requires synchrony, alignment of thoughts, emotions, facial expressions and behaviour (Cuddy, 2015), enabling clear, uncluttered communication.
· Presence is multifaceted, shaped by personality, performance, and perception, all interacting within the facet funnel of presence.


	Discussion Points with Student Teacher

	· How authenticity, confidence and secure knowledge shape a teacher’s presence, enabling improvisation, in‑the‑moment responsiveness and clear, aligned communication with pupils.
· How physicality and voice contribute to presence.
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General professional Conversation Prompts You May Ask the Teacher.
Practical / Daily Routines
· What are the key classroom routines I should be aware of (entry, transitions, lining up, end of lessons)?
· Where should I sit/stand during lessons?
· What materials or resources am I expected to help with (photocopying, handing out books, setting up displays)?
Supporting Pupils
· How should I best support pupils during independent or group work?
· What strategies do you use for managing behaviour, and how would you like me to support with this?
· Are there particular pupils or groups who may need additional support or attention that I should be aware of?
Professional Role
· What level of initiative would you like me to take in offering help during lessons?
· How should I communicate with you if I am unsure about what to do?
· Are there tasks outside of lessons (marking, admin, preparation) where I could assist?

General Professional Conversation Prompts the Teacher May Ask You
· What motivated you to do primary teaching?
· How are you at managing your time- is this something you feel you need to develop?
· What do you expect to gain from this placement?
· What would you describe as your strengths and weaknesses and how do you think they might help or hinder you on placement?

Specific Reading Task Professional Conversation Prompts
· What do you think went well with your reading task?
· How do you think you could improve the reading task? Discuss strategies to improve.

Student Teacher Responding to Feedback Prompts
· Thank you, that’s helpful. I hadn’t seen it from that perspective.
· I appreciate your feedback, could you give me an example of when that happened so I can reflect?
· That makes sense. I’ll try applying that approach next time.
· I noticed that too, what would you suggest for next time or how to improve?
· I can see how that impacted... I’ll work on adjusting that.
· Could you help me understand how I might do that more effectively?
· I’d really value your advice on how to improve that part of my ...
· That’s something I’ve been trying to improve, do you think I’m heading in the right direction?
· I’ll make that my focus for ... Can we check in on it again?
· Thank you for pointing that out, I’m going to include it in my development targets.

1. Introduce


2. Analyse


3. Prepare


4. Enact


5. Assess


You will begin by engaging with relevant theory, research and evidence related to a specific aspect of teaching. This may include lectures, seminars, workshops, readings, videos or other learning materials that help develop your understanding of the focus area.


You will examine how the focus area is demonstrated in real classroom practice. Activities may include observing lessons, analysing teaching videos, reviewing lesson plans, discussing practice with expert colleagues, or watching strategies being modelled.


You will then apply your learning through structured preparation activities. These may include planning lessons, engaging in micro-teaching, exploring case studies, discussing approaches with peers or receiving feedback from mentors and tutors.


This stage involves putting your learning into practice. You may teach lessons, work with small groups, co-plan with colleagues, trial specific strategies or undertake other classroom-based activities linked to the ITaP focus.


The final stage enables you to demonstrate and evaluate your learning. This includes the end of ITaP assessment, lesson observations, reflective discussions, portfolio evidence, written reflections or presentation activities. Assessment is an essential aspect of ITaP, ensuring that you can evidence your professional development and identify next steps for further growth.


	
	
	



2

image1.png
VERPOOL

(5 JOHN MOORES

IVIERSIITY




image10.png
VERPOOL

(5 JOHN MOORES

IVIERSIITY




image2.png
x = LIVERPOOL
JOHN MOORES
UNIVERSITY




image3.png
% LIVERPOOL
JOHN MOORES
) UNIVERSITY




image4.png
AN

)

LIVERPOOL
JOHN MOORES
UNIVERSITY

ARG
&P
AVl

RESEARCH
IN BRIEF




image5.png
LIVERPOOL
\ JOHN MOORES \
) UNIVERSITY

RESEARCH
SPOTLIGHT
~———





