


Introduction to ITaPs 

What is an ITaP?
Intensive Training and Practice (ITaP) is a core part of your Initial Teacher Education (ITE) programme at Liverpool John Moores University. ITaPs are carefully designed training experiences that enable you to focus closely on specific aspects of teaching and learning, helping you to develop important professional knowledge, skills and understanding through a structured cycle of learning and practice. Unlike broader school placement experiences, ITaPs provide dedicated opportunities to explore particular areas of teaching in depth. They connect educational research, theory, expert practice, rehearsal, classroom application and reflection, allowing you to build confidence and competence in key areas of the ITTECF and LJMU Primary Curriculum.

Full engagement in all ITaP activities, documentation requirements and assessment tasks is a mandatory component of your programme and is expected as part of the professional responsibilities of all LJMU student teachers.

Key Features of ITaPs at LJMU
At LJMU, ITaPs are designed using the Grossman (2018) model, which provides a structured and evidence-informed approach to developing professional practice. Each ITaP week is organised around five interconnected stages that support deep learning and meaningful application of theory to practice.



Together, these five stages provide a purposeful and coherent learning journey that supports the development of effective teaching practice.

Monitoring the Impact of ITaPs
Monitoring and evaluating the impact of ITaPs is an important part of ensuring the quality of your learning and maintaining compliance with programme expectations.

Throughout each ITaP, you will be expected to engage fully with all activities, maintain appropriate records and evidence and complete any required reflections or assessments. Your progress will be reviewed through a range of mechanisms, including mentor feedback, observations, professional discussions, portfolio evidence and self-reflection.

By evidencing your participation and learning at each stage of the ITaP process, you will demonstrate how your knowledge and practice have developed. This ensures that ITaPs contribute meaningfully to your progress, support your readiness for placement experiences and provide clear evidence of your developing competence against the Phase Expectations. 

Embedding the Learning from ITaPs
You are expected to apply and embed learning from each ITaP within the school placement that follows. ITaPs are designed to develop specific aspects of teaching practice and their impact is strengthened when this learning is transferred into everyday classroom teaching. You should make explicit links between their ITaP experiences and their planning, teaching, assessment and professional decision-making. Evidence of this ongoing development will be reviewed through weekly mentor meetings, university tutorials, lesson observations, professional discussions and placement assessments. Demonstrating how ITaP learning informs practice is an important aspect of professional responsibility and programme compliance.

Roles and Responsibilities During ITaPs
Student Teacher
ITaPs provide an opportunity to develop a rich and detailed understanding of a specific aspect of teaching and learning. As a result, attendance, participation and engagement in all ITaP activities are mandatory and form part of the requirements of the programme.

Student teachers are expected to take ownership of their professional learning by preparing fully for each ITaP and engaging actively with all associated activities. Before the ITaP begins, student teachers should familiarise themselves with the programme materials and discuss opportunities with their mentor to observe, practise and apply the focus of the ITaP within the classroom.

Throughout the ITaP, student teachers should:
· Attend and engage fully with all university and school-based activities.
· Complete all required reading, preparation, reflection and assessment tasks.
· Use the provided documentation and resources to record their learning.
· Engage professionally with mentors, lecturers and peers.
· Reflect critically on the relationship between theory, research and practice.
· Apply and subsequently embed learning from the ITaP during school placements.

Mentor
Mentors play a crucial role in supporting student teachers to engage meaningfully with the ITaP process and connect their learning to classroom practice. Mentors should ensure they are familiar with the purpose, structure and focus of each ITaP and engage with any associated mentor development activities.

Mentors are expected to:
· Support student teachers' participation in all ITaP activities.
· Ensure sufficient opportunities are available for observation, professional discussion, rehearsal and teaching linked to the ITaP focus.
· Facilitate professional conversations that help student teachers analyse and reflect upon practice.
· Provide feedback on the student teacher's development and application of learning.
· Support the student teacher in identifying opportunities to embed ITaP learning within subsequent placement experiences.
· Contribute to monitoring progress through regular mentor meetings and placement assessment processes.

University Staff
University staff (Lead Mentors and Lecturers) work in partnership with schools to ensure ITaPs provide a high-quality, evidence-informed learning experience. They support student teachers and mentors in making meaningful connections between research, theory and classroom practice.

University staff are responsible for:
· Designing and delivering ITaP learning experiences and associated resources.
· Facilitating lectures, seminars, workshops, tutorials and collaborative learning opportunities.
· Supporting student teachers in linking theory, research and practice.
· Providing guidance and support to mentors throughout the ITaP process.
· Monitoring student engagement, participation and progress.
· Quality assuring the implementation and impact of ITaPs through tutorials, placement visits, professional discussions and assessment activities.
· Evaluating the effectiveness of ITaPs to ensure they continue to support trainee development and programme compliance.

Successful ITaPs rely on a strong partnership between student teachers, mentors and university staff, with each stakeholder playing an important role in supporting professional learning and development.


Rationale for ITaP Focus 
Children learn at different rates and stages and require a wide range of support from teachers to succeed.  The intention is for trainees to understand children’s needs and create a targeted activity with support from experts. 
 
All children and young people are entitled to an appropriate education, one that is appropriate to their needs, promotes high standards and the fulfilment of potential. 
This should enable them to: 
· achieve their best 
· become confident individuals living fulfilling lives, and 
· make a successful transition into adulthood, whether into employment, further or higher education or training (SEND Code of Practice, 2014)
Student teachers will have the opportunity to use a framework that supports the development of children’s language and verbal reasoning skills.   In using Blank Level Questioning (Blank, Rose and Berlin 1978), student teachers will identify pupil’s current level of understanding, plan and adapt support strategies and identify development in their own understanding and use of questioning to support language development.







	
	
	



	
	
	




	
	
	



	
	
	



Overview of the Week 
	Monday
INTRODUCE and ANALYSE
	Tuesday
INTRODUCE, ANALYSE and PREPARE
	Wednesday
PREPARE
	Thursday
ENACT and ASSESS
	Friday
ASSESS

	Learning about the theory of teaching and learning 
	Using representations to analyse expert teaching 
	Using approximations to practise and get feedback 
	Receiving support to apply learning in the classroom 
	Tracking trainees' growing knowledge and skills 

	9.00 - 10.00 Lecture -1 hour 
Introduction to the ITaP and brief overview of week
Barriers to Learning 
	9.00 - 11.00 Lecture - online 
Input from Speech and Language Therapist. 
	(Timings in this and the next column are simply guidelines and do not need to be followed in strict order)
Observation of case study pupils in class (1.5 hours plus observations at break time/lunch)

 Discussion of provision with experts – e.g. teacher, teaching assistants and 1-1s, SENCO, SLT )
(1.5 hours)
 
Begin assessment profile of pupils (1.5 hours)
 
Review and refine activity plan with guidance from experts
(1 hour) 
 
Preparation of activity materials 
(1 hour)
 
 
 
	Deliberate Practise 
(1-2 hours)
Review and refine activity to enable challenge and support 
(up to 1 hour)
Instructional coaching, observation and feedback 
(1 hour)


Feedback and discussion with experts 
(up to 1 hour) 
Portfolio and case study completion. Presentation preparation
(2 hours) 
	9.00 - 10.00 (Self study) Analysis  and final preparation of impact case study and portfolio  


	10.30 – 12.00 Professional studies workshops 
 Analysis of approaches to teaching and use of specific language to lessen cognitive load and promote understanding. 
Analysis of case studies of children, identify barriers to learning 
	11.00 - 11.30 Online - introduction to Blank Level Questioning 
 
	
	
	10.30 - 12.00 Presentation to peers and tutors with feedback 
 

	1.00- 3.00 Lecture – 2 hours 
What is ‘quality first teaching ’ and how does it relate to adaptive teaching? 
	1.00 - 2.00 
Lecture -  In person
 Deconstruction and analysis of strategy 
 
	
	
	1.00 - 2.30 Lecture Exploratory talk, language nutrition and intentional teaching 

	3.00 - 5.00 Independent study 
What is adaptive teaching? 
· Adaptive teaching vs. differentiation (analyse vignette in McCrea et al. Inclusive-Teaching-Discussion-Paper.pdf pp22-23 – adapted to Y6 primary  
· Read NASEN: What is meant by ‘adapting teaching’? Adapting-teaching) 
· Read EEF 5 a day guidance) 
· Implementation of high quality, inclusive teaching and creating lessons which are inclusive and accessible for all  
· Explicit instruction 
· Cognitive and metacognitive strategies 
· Scaffolding 
· Flexible grouping 
· Using technology 
 Choose a lesson plan that you created and delivered during Phase 2, in any subject.  Think about the adaptive teaching strategies from EEF guidance and where they were implemented to support SEND or EAL pupils. 
Using a different coloured font, add any other strategies in the ‘Adapting Practice’ section of the plan. 
Reflect on the impact these additional strategies could have had in the Post lesson assessment record section. 
	  
2.00 - 4.00 Professional Studies workshop in person - Co-planning, rehearsal and role play with peers and tutors  
 
	
	
	3.00 - 5.00 Independent study 
SLCN online Training: 
Registration and contents are all free, initial course is 1 hour, but further modules can be accessed: 
https://learningcentre.speechandlanguage.org.uk/course/an-introduction-to-speech-language-and-communication 
 
 






Learning Outcomes 
Learn that:
S5.1 Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success. 
S5.3 Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching. 
S5.7 Pupils with SEND are likely to require additional or adapted support; working closely with colleagues, parents/carers, and pupils to understand barriers to learning and identify effective strategies is essential.  
S5.8. High quality teaching for all pupils, including those with SEND, is based on strategies which are often already practised by teachers, and which can be developed through training and support. 
Learn how to: 
Provide opportunity for all pupils to experience success, by:  
5g) Adapting lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet expectations 
Meet individual needs without creating unnecessary workload, by: 
5n) Reframing questions to provide greater scaffolding or greater stretch

End of ITaP Assessment of Progress
What you will need to complete and upload by the end of the week: 
 
Self-Audit on how you view yourself as an inclusive teacher 
Upload edited lesson plan from Monday’s independent study time 
Learner pen-portrait 
Reflections on learners 
Plan for Blank Level Questioning Activity 
ITaP observation form to be completed by school expert 
Self-evaluation 
Professional targets 
PowerPoint Presentation (4 slides) 
 
 














Wednesday 
Learner Pen Portrait (choose three learners, you will need to replicate this table another 2 times) 
	Learner (use first initial only) 
	 
	Age: 
	 
	School year: 
	 

	Brief Background: (SEND/EAL aspect) 
 
 

	Current levels: link to National Curriculum. 
Is your learner meeting/ working towards or exceeding expectations? Speak to staff. 
 
 

	Brief history of past and current support (with SENDCo and mentor) 
 
 

	What strengths does your learner show in class?  
 


 









Reflections on learners - ongoing throughout Wednesday and Thursday 

	Subject  
	Challenges  
experienced by learners 
	How are the learners supported through Quality First Teaching  
 
	How are the learners supported through 1:1 /small group/nurture base interventions (if applicable) 

	Subject name -  
	 
	 
	 

	Break times and lunch times (include transitions in this) 
	 
	 
	 

	Interventions (if applicable) 
	 
	 
	 

	Beginning/End of day 
(soft start/end of day, staggered arrival or departure, etc) 
	 
	 
	 


 










	Plan for Blank Level Questioning Activity - Wednesday 

	Student Teacher 
	  
	Year group of learners 
	  
	Date 
	  
	Subject 
	Blank Level Questioning Activity 


  
	List of resources 
	  

	  

	Checking for Understanding 
	Adapting Practice 

	What are your key questions for each stage of the Blanks strategy? 
	Which individuals will need adaptations to the planned learning so that they can make progress in this activity?  
Resource, task, learning step, support 

	Level 1 
  
	Who? 
	What? 

	Level 2 
  
	Learner 1 
	  

	Level 3 
  
	Learner 2 
	  

	Level 4 
	Learner 3 
  
	  


  








	Checking for Understanding- Post Lesson Assessment Record 
As a result of the planned activity above, which learners/groups responded in a way that needs further consideration and response from you as the teacher?  
Please refer to the learning objective and smaller steps rather than behaviour, effort and confidence. Be diagnostic and find the cause. 
  

	Pupil/group 
	IDENTIFY   
What has caught your attention? 
Symptom 
	INTERPRET   
Why might this be happening? 
Cause/diagnosis 
	PLANNED RESPONSE 
How will you remove barriers to learning going forward? 
Resource, task, learning step, support 

	  
Learner 1 
  
	 
	 
	 

	Learner 2 
	  
	  
	  

	Learner 3 
	  
	  
	  


  
 









ITaP Observation Form- expert to complete on Thursday 
	Student Teacher: 
  
  
	School: 
	Year group of pupils: 
	Date: 

	Subject/Topic: 
Blank Level Questioning Activity 
	Needs of learner: 
  

	Adapting planning and teaching to ensure that individual needs are met. 

	What’s going well for the learners? 
  
  
  
  
  
  
  
  
	Next steps: 

	Pupil progress in this lesson and use of assessment (including questioning). 

	What’s going well for the learners? 
  
  
  
  
  
  
  
  
	Next steps: 


 
 
	Self-Evaluation – Thursday/Friday 
 
When completing the below, consider the following questions: 
· What went well in the sessions? Why? 
· What did not go well? Why? 
· What would you change/improve next time? 
· How were the needs of the learner met?  
· What have you learned? 

	To what extent were the objectives of the activity achieved? 
 
	 

	What were the learner’s views and comments (pupil’s voice)? Did they enjoy the activity 
 
	 

	How well did the strategies help promote learning and understanding of question words and vocabulary? 
 
	 

	Professional Target 1 
 
	 

	Professional Target 2 
	 

	Professional Target 3 
	 


 
 




Presentation structure for Friday  
Aim of presentation  
To give your peers a holistic view of your learners, their needs and how your assessment and teaching enabled them to learn new skills or knowledge.   
Throughout your presentation, we expect you to make links to relevant learning theories and research.  
Create a 4 slide Powerpoint presentation that demonstrates:  
1st slide: Introduce your learner and their strengths and needs  
2nd slide: Present your findings from the assessment process and what you analysed from the data gathered.  
3rd slide: The impact of your assessment and activity on the learners - what went well and what could be improved.   
4th slide: Your development throughout the week and specific targets to move forward and achieve your aims of adaptive teaching. 
Reading List 
Blank M., Rose S. A., Berlin L. J. (1978a). The language of learning: The preschool years. New York, NY: Grune & Stratton.  
Blank M., Rose S. A., Berlin L. J. (1978b). Preschool language assessment instrument. New York, NY: Grune & Stratton.  
Department for Education (2026) Every child achieving and thriving. Available at: https://www.gov.uk/government/publications/every-child-achieving-and-thriving
Gerschel, L., Frank. And Cowne, E. (2018) The SENCO Handbook: Leading and Managing a Whole School Approach (7th Revised Edition)  
Hattie, J. (2009) Visible learning: a synthesis of over 800 meta-analyses relating to achievement. London: Routledge  
Hewson, C. (2020) Special educational needs and disability (SEND) in practice : a practical guide for all providers of early years education caring for children with SEND, Practical Pre-School Books a division of MA Education Ltd. London  
Higashida, N. (2013) The reason I jump. Hodder and Stoughton.  
Hodkinson, A. (2015) Key issues in special educational needs and inclusion,  SAGE  
Lindon, J. (2012) Understanding Child Development: Linking Theory and Practice, Hodder Education Group, London  
Martin-Denham, S., Watts, S. (2019) The SENCO Handbook: Leading Provision and Practice. Corwin.  
Plummer, D. (2011) Helping children to improve their communication skills. Jessica Kingsley Publishers.  
Siegel, D. J., & Bryson, P. H. D. T. P. (2012). The whole-brain child. Random House.  
Standards Testing and Agency (2020) The Engagement Model, available at https://www.gov.uk/government/publications/the-engagement-model   
van der Kolk, B. A. (2014). The body keeps the score: Brain, mind, and body in the healing of trauma. Viking.  



1. Introduce


2. Analyse


3. Prepare


4. Enact


5. Assess


You will begin by engaging with relevant theory, research and evidence related to a specific aspect of teaching. This may include lectures, seminars, workshops, readings, videos or other learning materials that help develop your understanding of the focus area.


You will examine how the focus area is demonstrated in real classroom practice. Activities may include observing lessons, analysing teaching videos, reviewing lesson plans, discussing practice with expert colleagues, or watching strategies being modelled.


You will then apply your learning through structured preparation activities. These may include planning lessons, engaging in micro-teaching, exploring case studies, discussing approaches with peers or receiving feedback from mentors and tutors.


This stage involves putting your learning into practice. You may teach lessons, work with small groups, co-plan with colleagues, trial specific strategies or undertake other classroom-based activities linked to the ITaP focus.


The final stage enables you to demonstrate and evaluate your learning. This includes the end of ITaP assessment, lesson observations, reflective discussions, portfolio evidence, written reflections or presentation activities. Assessment is an essential aspect of ITaP, ensuring that you can evidence your professional development and identify next steps for further growth.
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