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Please ensure you have completed this pre-ITAP confidence survey:
Pre-ITAP confidence survey – Fill in form




ITAP 1

ITAP lead: Andrew Newland A.T.Newland@ljmu.ac.uk

How do I start lessons in a calm and purposeful manner?

To begin to be able to:
· Start a lesson a calm a controlled manner
· Obtain silence and pupils’ attention 
· Respond effectively to disruption during teacher talk 


A brief overview of the literature:

We used the work of Wubbels (2011) to explore six approaches to classroom management, providing a useful starting point for appreciating the complexity of effective behaviour management and the range of approaches that can be drawn upon, including behavioural, internal control, ecological, discourse-centred, curricular, and interpersonal approaches. We also focus on the concept of classroom culture and norms, using the work of Bennet (2020), emphasising the importance of teachers recognising their role in shaping and determining appropriate rules within their classroom context. We then consider the development of consistent routines and expectations that effectively communicate and align with whole-school policies, and that are regularly and consistently upheld with students. 

Finally, we explore practical strategies for establishing a calm, controlled, and positive learning environment at the start of lessons, including; the use of ‘greeting at the door’ protocols as outlined by Cook et al. (2018); use of a countdown to gain silence, Foster (2024) gives support on what to do when pupils don’t respond; staged approaches used in behaviour policies Beischer (2019); Positive framing, popularised by Tom Sherrington; and finally some simple non-verbal cues, particularly proximity and pauses, which Geng (2011) found particularly supports pupils with SEND. 

References:

· Beischer, N. (2019). The simple three Cs approach to managing behaviour. The simple three Cs approach to managing behaviour | Tes Magazine
· Bennett, T. (2020). Running the room: The teacher’s guide to behaviour. John Catt.
· Cook, C. R., Fiat, A., Larson, M., Daikos, C., Slemrod, T., Holland, E. A., ... & Renshaw, T. (2018). Positive greetings at the door: Evaluation of a low-cost, high-yield proactive classroom management strategy. Journal of Positive Behavior Interventions, 20(3), 149-159.
· Foster, P. (2024). Behaviour Basics – Problems and Solutions. Behaviour Basics – Problems and Solutions | Peter Foster
· Geng, G., (2011). Investigation of teachers' verbal and non-verbal strategies for managing Attention Deficit Hyperactivity Disorder (ADHD) students' behaviours within a classroom environment. Australian Journal of Teacher Education (Online), 36(7), pp.17-30
· Mana Education on Non-Verbal cues: Non-Verbal Communication in Behaviour Management
· Sherrington, T: Positive Framing – YouTube
· Wubbels, T. (2011). An international perspective on classroom management: What should prospective teachers learn?. Teaching Education, 22(2), 113-131.
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Observation Template

	Teacher Initials
	Technique observed /
Adaptation observed
	Impact noted

	Technique Example M.S
	The teacher used a countdown to end a pupil discussion and to get everyone’s attention, one or two pupils were still talking but the teacher simply addressed them by name and they stopped
	The countdown was very effective in getting the class quiet. By only using names of the pupils still talking the teacher didn’t make a big issue out of the situation, and I think the pupil’s respected that and stopped 

	Adaptation Example
M.S
	One pupil, who the teacher told me had ASD, was causing some disruption, and rather than issuing a warning the teacher went over to speak to them quietly, I couldn’t hear what they said
	The conversation really settled the pupil, I think it was important for this pupil not to be reprimanded in front of the class, they seem to have a really good relationship

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	






	



Mentor Meeting Notes

	What have you observed during this ITAP? Are there any links (or opposition) to the literature presented? Does your placement school have differing practices?

	What are you planning to do in your teaching episodes in your setting? Does this align with literature, are any school practices different?
OR 
What did you do in your teaching episodes and why? How has your teaching reflected on the literature’s findings?




	How inclusive have the strategies used in this ITAP been, and have you seen or made any adjustments for pupils with SEND?







	Plan your teaching episodes
	Feedback
	Reflection

	Example:
- Stand at the door to room 2.10, I will face towards 2.09 as I’ll be able to see who is coming and also see inside the classroom
- As I’ve not met this class before I’ll say “Hi I’m Mr Sweeney, please make a start with the questions on a mini whiteboard” as they enter to as many pupils or groups as possible
- Once we are a few minutes after the bell hopefully most of the class will be there and I will come inside encouraging pupils to make a start
- I will try to circulate and quietly prompt individuals to start using positive framing eg “can you face the front and have a go at Q1, thanks”
- The class teacher has told me where a pupil with ADHD sits who needs a hand getting started on these tasks, so I’ll get to them asap
- As it is retrieval starter I will direct pupils to look back in their books if they are struggling
- I’ll give them a warning of 1 minute before I want them to finish
- I’ll use a countdown, saying “pens down, silently looking this way, in 3, 2, 1”,  if pupils are silent I’ll go over the task, I’ll issue warnings to pupils who are still talking (I’ll have to point at them as I don’t know their name and get the teacher to help on names)
- Going over the questions should be quick so I’ll do this without asking questions but allow for questions at the end
	Example:
- The teacher (MS) suggested I’d welcomed the pupils really well at the door, though I could have kept an eye on some of the pupils inside a bit better as a handful of them were not on task before I came in.
- MS said that it was good to come in and repeat the instructions but I could have started to circulate sooner as this would prompt pupils quicker to start
- MS noticed I quickly got the pupil with ADHD on task
- MS said the way I spoke to 2 boys who hadn’t made a start was great, not too harsh and they got on well after that
- MS said that the countdown was effective as I’d front loaded what I wanted rather than just counting down and expecting them to know what was going on
- MS said I could have been more confident in they way I went through the answers but appreciated this was the first time I’d stood in front of a class
	Example:
- I felt really nervous standing at the door not knowing this group at all, but lots of them were really friendly, they told me their names, but I forgot them instantly
- The nerves kept me still at the front for too long, I almost felt like I was waiting for permission to move about, I think the fact that 2 boys at the back weren’t working helped me to move as I didn’t want to address them from the other side of the room
- I checked in with the pupil with ADHD and he was fine, I didn’t really need to do anything different but maybe it was just me talking to them that worked
- I felt strange standing and talking about these questions, I had prepared well in terms of knowing the content but I still didn’t feel like I know how to get them to respect the fact I know what I’m talking about, hopefully this will come with more experience

	Plan your teaching episodes
	Feedback
	Reflection

	
	
	

	
	
	

	

	
	

	

	
	



Post ITAP Reflections

How did your teaching episodes go, what have you learned? Did you find you made any progress over the course of the episodes? 











How did your learning at university influence your practice? Did mentors, or school policy, have a different view?










To what extent did the strategies used support learners with SEND?










How does this ITAP give you confidence to teach a full lesson?












ITAP 2

ITAP lead: Peter Atherton P.F.Atherton@ljmu.ac.uk

How to I model and explain knowledge, processes and skills in my subject?

To begin to be able to:
· Model and explain one aspect of my subject
· Break down complex concepts or skills into bite-size chunks
· Practise the ‘hand-over’ from teacher to pupil activity


A brief overview of the literature:

The inclusion of modelling and explaining in the ITAP programme arises from its centrality in developing effective teaching. Recommended, evidence-based practice is widely explored in practitioner literature, psychology-based studies and policy documents, for example the ITTCCF (DfE, 2019). Rosenshine (2012) positions modelling and worked examples among several core principles effective teachers employ. Related pedagogic principles include activating prior knowledge, sequencing content in small steps, and providing guided practice. Sweller (2016) concludes that working memory has recognised limits. 

To address this, explicit instruction, including modelling, reduces unnecessary cognitive load when learners encounter novel, domain-specific knowledge. Collins and Kapur (2006) build on this idea through the concept of "cognitive apprenticeship," in which modelling makes expert thinking visible as the first stage in a sequence that moves through coaching, scaffolding, and fading as learner autonomy grows. Sherrington (2022) turns this research into practical classroom guidance through concise "WalkThru" guides covering coaching and modelling techniques, while Feely and Karlin (2022) document how skilled teachers apply modelling in real classroom settings. Modelling is deemed effective in the context of cognitive science and is characterised by a structured, gradual release of responsibility.

References:

· Collins, A. and Kapur, M. (2006) Cognitive apprenticeship (Vol. 291)
· Department for Education (2019) ITT core content framework. Available at: https://assets.publishing.service.gov.uk/media/6061eb9cd3bf7f5cde260984/ITT_core_content_framework_.pdf
· Feely, M. and Karlin, B. (2022) The teaching and learning playbook: examples of excellence in teaching. Abingdon: Routledge
· Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 12–20 https://doi.org/10.1111/j.1467-8535.2005.00507.x.
· Sherrington, T. (2022) Teaching WalkThrus 3: five-step guides to instructional coaching. London: Hachette UK
· Sweller, J. (2016) 'Working memory, long-term memory, and instructional design', Journal of Applied Research in Memory and Cognition, 5(4), pp. 360–367


Observation Template

	Teacher Initials
	Technique observed / 
Adaptation observed
	Impact noted

	Technique Example M.S
	Watching the teacher model to the class, they started by explaining that what they were about to show the class was very important, then they spoke slowly, very clearly, and ensured all pupils listened attentively by scanning the room often
	They created a feeling in the lesson that this was important, you could tell the pupils knew this, almost all pupils were clearly taking the teaching seriously, and this led to some great questions from pupils afterwards

	Adaption Example
M.S
	There was a pupil who had extra large printing on the worksheet given out, I later found out they had a visual impairment and that’s why they sit at the front so they can see the teacher modelling
	It’s interesting that the only things this pupil needed were to be sat at the front and have large printing, I would have expected someone with visual impairment to really struggle to access the lesson but this was a simple solution

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	

	




Mentor Meeting Notes

	What have you observed during this ITAP? Are there any links (or opposition) to the literature presented? Does your placement school have differing practices?

	What are you planning to do in your teaching episodes in your setting? Does this align with literature, are any school practices different?
OR 
What did you do in your teaching episodes and why? How has your teaching reflected on the literature’s findings?




	How inclusive have the strategies used in this ITAP been, and have you seen or made any adjustments for pupils with SEND?





2

	Plan your teaching episodes
	Feedback
	Reflection

	
	
	

	
	
	

	

	
	

	

	
	



Post ITAP Reflections

How did your teaching episodes go, what have you learned? Did you find you made any progress over the course of the episodes? 











How did your learning at university influence your practice? Did mentors, or school policy, have a different view?










To what extent did the strategies used support learners with SEND?










How does this ITAP build on ITAP 1? How do the practices work together give you confidence to teach a full lesson?











ITAP 3

ITAP lead: Paul Skinner P.T.Skinner@ljmu.ac.uk

How do I ask and respond to questions in my subject?

To begin to be able to:
· Ask effective questions to check pupil understanding
· Respond effectively to hesitant or incorrect pupil responses 
· Explore different modes of pupil responses (e.g. written responses)


A brief overview of the literature:

Building on our ‘Introduction to Formative Assessment’ in Professional Studies, we shall be researching; observing expert colleagues; analysing from class; preparing; and enacting and assessing a range of questioning strategies in checking for pupil understanding: This includes using ‘a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers)’ (ITT and EC Framework, January 2024). Through the ITAP, student teachers will begin to ‘elaborate on and query pupil contributions to support pupils’ oral language skills, and knowledge development’, while ‘providing appropriate wait time between question and response where more developed responses are required’ (ITT and EC Framework, January 2024). 

The ITAP draws on the research-based evidence of Dylan William in particular; applies  practical, stage-by-stage approaches suggested by Feely and Karlin (2023), and Tom Sherrington (2019); and explores teaching and learning strategies based on planning questions; hinge questions; directed questions; cold calling; due waiting; ‘Call and Response’; and other inclusive approaches, not least in responding to resistant, reluctant, or silent pupils. Through the ITAP, student teachers will be introduced to; collate; role-play; prepare; and enact specific questioning techniques, to elicit, diagnose and monitor pupil understanding in the classroom, by: ‘Using assessments to check for prior knowledge and pre-existing misconceptions’; ‘Structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions)’; and ‘Prompting pupils to elaborate when responding to questioning to check that a correct answer stems from secure understanding’ (ITT and EC Framework, January 2024). 

Student teachers will begin to learn how to build questions into their lesson planning, and to encourage pupils to elaborate on their initial response; when and how to move on to more complex related concepts; secure and embed such knowledge in their pupils through questioning; and encourage pupils to reflect on their own learning itself through metacognitive questions. Student teachers will be encouraged to build a classroom culture in which pupils come to see ‘failing’ responses as the first step in their developing learning rather than as a discouragement to continue to contribute, and where oral, white board,  ‘Quiz’; ‘No Opt Out’,  ‘Think, Pair, Share’ and ‘Think, Write, Speak’ et al strategies for response build pupil confidence, through such monitoring for understanding, into progressing towards more formal retrieval; formative; and ultimately summative assessment. 


References:

· Department for Education (2024) Initial Teacher Training and Early Career Framework. London: UK Government.
· Feeley, M. and Karlin, B.(2023) The Teaching and Learning Playbook. Abingdon: Routledge.
· Lemov, D. (2021) Teach Like A Champion 3.0. Wiley: Oxford.
· Sherrington, T. (2019) Rosenshine’s Principles in Action. John Catt Educational: Melton.
· Wiliam, D. (2014) ‘The Right Questions, The Right Way’, Educational Leadership. Vol 71(6) pp16-19. 








Observation Template

	Teacher Initials
	Technique observed /
Adaptation observed
	Impact noted

	Technique Example M.S
	After asking a question to a pupil who seemed not to know the answer, the teacher waited for what felt like an age, but the pupil then did give a response, they then asked another pupil to add to it and came back to check the first pupil understood
	The wait time was really effective, it would have been easy to move on. It was also great to give the next pupil the opportunity to support the first pupil, particularly by coming back to him afterwards to close the loop 

	Adaptation Example
M.S
	I noticed that when pupils were doing whiteboard work, the teacher spoke to one pupil who they told me has ASD, and told them their work was great and asked if they could ask them about it in front of the class once the task was finished
	I think it was important for this pupil not to be put on the spot, but great to encourage them to share their success – they also were reassured they had done the task correctly before contributing

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	

	




Mentor Meeting Notes

	What have you observed during this ITAP? Are there any links (or opposition) to the literature presented? Does your placement school have differing practices?

	What are you planning to do in your teaching episodes in your setting? Does this align with literature, are any school practices different?
OR 
What did you do in your teaching episodes and why? How has your teaching reflected on the literature’s findings?




	How inclusive have the strategies used in this ITAP been, and have you seen or made any adjustments for pupils with SEND?
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	Plan your teaching episodes
	Feedback
	Reflection

	
	
	

	
	
	

	

	
	

	

	
	



Post ITAP Reflections

How did your teaching episodes go, what have you learned? Did you find you made any progress over the course of the episodes? 











How did your learning at university influence your practice? Did mentors, or school policy, have a different view?










To what extent did the strategies used support learners with SEND?









How does this ITAP build on ITAP 1 and 2? How do the practices work together give you confidence to teach a full lesson?
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ITAP 4

ITAP lead: Heather Hatton H.K.Hatton@ljmu.ac.uk
Though in ITAP 4 subject leads are responsible for most of the direction in your subject and you may want to contact them directly with any questions


How do I deploy a subject-specific pedagogy effectively?

To begin to be able to:
· Use subject-specific pedagogy to support pupil knowledge, understanding and skills
· Promote the use of appropriate subject-specific vocabulary 
· Recognise and respond to common pupil misconceptions associated with learning my subject


A brief overview of the literature with references will be distributed by subject leads.













Observation Template

	Teacher Initials
	Technique observed / 
Adaptation observed
	Impact noted

	

	

	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	

	




Mentor Meeting Notes

	What have you observed during this ITAP? Are there any links (or opposition) to the literature presented? Does your placement school have differing practices?

	What are you planning to do in your teaching episodes in your setting? Does this align with literature, are any school practices different?
OR 
What did you do in your teaching episodes and why? How has your teaching reflected on the literature’s findings?




	How inclusive have the strategies used in this ITAP been, and have you seen or made any adjustments for pupils with SEND?





	Plan your teaching episodes
	Feedback
	Reflect

	
	
	

	
	
	

	
	
	

	

	
	




Post ITAP Reflections

How did your teaching episodes go, what have you learned? Did you find you made any progress over the course of the episodes? 











How did your learning at university influence your practice? Did mentors, or school policy, have a different view?










To what extent did the strategies used support learners with SEND?










How does this ITAP build on ITAPs 1, 2 and 3? How do the practices work together give you confidence to teach a full lesson?










Please complete this post-ITAP confidence survey, note this is to be completed after ITAP 4:

Post-ITAP confidence survey – Fill in form
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