


Introduction to ITaPs 

What is an ITaP?
Intensive Training and Practice (ITaP) is a core part of your Initial Teacher Education (ITE) programme at Liverpool John Moores University. ITaPs are carefully designed training experiences that enable you to focus closely on specific aspects of teaching and learning, helping you to develop important professional knowledge, skills and understanding through a structured cycle of learning and practice. Unlike broader school placement experiences, ITaPs provide dedicated opportunities to explore particular areas of teaching in depth. They connect educational research, theory, expert practice, rehearsal, classroom application and reflection, allowing you to build confidence and competence in key areas of the ITTECF and LJMU Primary Curriculum.

Full engagement in all ITaP activities, documentation requirements and assessment tasks is a mandatory component of your programme and is expected as part of the professional responsibilities of all LJMU student teachers.

Key Features of ITaPs at LJMU
At LJMU, ITaPs are designed using the Grossman (2018) model, which provides a structured and evidence-informed approach to developing professional practice. Each ITaP week is organised around five interconnected stages that support deep learning and meaningful application of theory to practice.



Together, these five stages provide a purposeful and coherent learning journey that supports the development of effective teaching practice.

Monitoring the Impact of ITaPs
Monitoring and evaluating the impact of ITaPs is an important part of ensuring the quality of your learning and maintaining compliance with programme expectations.

Throughout each ITaP, you will be expected to engage fully with all activities, maintain appropriate records and evidence and complete any required reflections or assessments. Your progress will be reviewed through a range of mechanisms, including mentor feedback, observations, professional discussions, portfolio evidence and self-reflection.

By evidencing your participation and learning at each stage of the ITaP process, you will demonstrate how your knowledge and practice have developed. This ensures that ITaPs contribute meaningfully to your progress, support your readiness for placement experiences and provide clear evidence of your developing competence against the Phase Expectations. 

Embedding the Learning from ITaPs
You are expected to apply and embed learning from each ITaP within the school placement that follows. ITaPs are designed to develop specific aspects of teaching practice and their impact is strengthened when this learning is transferred into everyday classroom teaching. You should make explicit links between their ITaP experiences and their planning, teaching, assessment and professional decision-making. Evidence of this ongoing development will be reviewed through weekly mentor meetings, university tutorials, lesson observations, professional discussions and placement assessments. Demonstrating how ITaP learning informs practice is an important aspect of professional responsibility and programme compliance.

Roles and Responsibilities During ITaPs
Student Teacher
ITaPs provide an opportunity to develop a rich and detailed understanding of a specific aspect of teaching and learning. As a result, attendance, participation and engagement in all ITaP activities are mandatory and form part of the requirements of the programme.

Student teachers are expected to take ownership of their professional learning by preparing fully for each ITaP and engaging actively with all associated activities. Before the ITaP begins, student teachers should familiarise themselves with the programme materials and discuss opportunities with their mentor to observe, practise and apply the focus of the ITaP within the classroom.

Throughout the ITaP, student teachers should:
· Attend and engage fully with all university and school-based activities.
· Complete all required reading, preparation, reflection and assessment tasks.
· Use the provided documentation and resources to record their learning.
· Engage professionally with mentors, lecturers and peers.
· Reflect critically on the relationship between theory, research and practice.
· Apply and subsequently embed learning from the ITaP during school placements.

Mentor
Mentors play a crucial role in supporting student teachers to engage meaningfully with the ITaP process and connect their learning to classroom practice. Mentors should ensure they are familiar with the purpose, structure and focus of each ITaP and engage with any associated mentor development activities.

Mentors are expected to:
· Support student teachers' participation in all ITaP activities.
· Ensure sufficient opportunities are available for observation, professional discussion, rehearsal and teaching linked to the ITaP focus.
· Facilitate professional conversations that help student teachers analyse and reflect upon practice.
· Provide feedback on the student teacher's development and application of learning.
· Support the student teacher in identifying opportunities to embed ITaP learning within subsequent placement experiences.
· Contribute to monitoring progress through regular mentor meetings and placement assessment processes.

University Staff
University staff (Lead Mentors and Lecturers) work in partnership with schools to ensure ITaPs provide a high-quality, evidence-informed learning experience. They support student teachers and mentors in making meaningful connections between research, theory and classroom practice.

University staff are responsible for:
· Designing and delivering ITaP learning experiences and associated resources.
· Facilitating lectures, seminars, workshops, tutorials and collaborative learning opportunities.
· Supporting student teachers in linking theory, research and practice.
· Providing guidance and support to mentors throughout the ITaP process.
· Monitoring student engagement, participation and progress.
· Quality assuring the implementation and impact of ITaPs through tutorials, placement visits, professional discussions and assessment activities.
· Evaluating the effectiveness of ITaPs to ensure they continue to support trainee development and programme compliance.

Successful ITaPs rely on a strong partnership between student teachers, mentors and university staff, with each stakeholder playing an important role in supporting professional learning and development.


Rationale for ITaP Focus 
Part of the LJMU ITE vision is to develop reflective teachers who want to have an impact on our local schools and who are committed to social justice. Evidence shows us that effective classroom and behaviour management plays a crucial part in teaching and motivating children to learn. Classroom management is one of six key components for great teaching (Coe et al 2014), and behaviour management is a part of this. Pupil behaviour is key to the success of most classroom outcomes (Bennett 2016 -summary) and it is crucial that our teachers have the knowledge and skills to manage behaviour for learning effectively.
Our own assessment data indicates that student teachers are often worried about managing behaviour; this fits with the larger picture of early career teachers concerns regarding positive behaviour management (NEU 2023). For these reasons, it is logical that all primary and early years student teachers undertake intensive training and practice (ITaP) in behaviour management (classroom and behaviour management to optimise learning) at the start of their training. This allows them time, space and support to focus on developing their knowledge and skills in this key aspect of teaching. 
Having this training early in their curriculum, helps to prevent barriers to student teacher’s progress as placement expectations increase. EEF (2019) found that teachers with 1-5 years of teaching experience were less likely to facilitate a positive classroom climate compared to their more experienced counterparts. Having behavioural difficulties, in turn can have an impact on a pupil’s future academic achievements (Hakkarainen et al. 2016) 
What constitutes ‘best practice’ in behaviour management?
University-based sessions teach that behaviour management is a part of classroom management. It is important that the student teachers develop classroom settings that optimise safety, wanted behaviours and a shared whole school ethos for pupils to be motivated to learn. Behaviours for learning need to be taught and it should not be expected that all pupils have the same understanding and skill set when they start school. Bennett (2020) advocates that being well-behaved is a combination of skills, aptitudes, habits, inclinations, values and knowledge.
For student teachers to be ready to embark on teaching pupils strategies for self-regulation and motivation to learn, they must first analyse their own behaviours for learning (BfL). They will be in a better position to teach the pupils if they have positive good behaviours themselves. As part of our ambitious curriculum, students are taught that adaptive practice will be important with managing behaviour and how using attachment and trauma-informed practices (ATP) can support all learners. A one size policy and practice does not fit all learners. For a safe and secure learning environment, the importance of classroom organisation, routines and preventative measures are considered first. 
Student teachers will then consider different strategies to respond to unwanted behaviours, after routines have been established. Students will learn how to refocus the class and the appropriate use of rewards and sanctions will be analysed. Following whole school policy is paramount as consistency is key (Dix 2017, EEF 2019). Ofsted (2014) reported that low-level disruption caused by persistent disruptive behaviours (e.g., shouting out inappropriately) caused a frequent loss in learning time. This can be frustrating for all teachers, parents and carers and important that student teachers have strategies to prevent these low-level disruptions.
However, without strong and respectful relationships, it can be difficult to implement routines and responses in line with school policy. Student teachers will reflect on their role as professionals and how to develop appropriate relationships to have the maximum impact on learning. For example, the importance of strong subject knowledge and pedagogical practices will support BfL and gaining respectful relationships. 
At LJMU it is our mission to ensure that every teacher receives a core minimum of the best training available to them in order to be as classroom-ready as time and circumstances permit (Bennett 2016). EEF (2019) states that misbehaviour in lessons is something that has been documented by teachers for centuries. While most pupils in most lessons are well-behaved, it is a major cause of stress for teachers and can have a lasting impact on the outcomes of the pupils in the class. There is a clear need for school to have consistent and clear behaviour policies that promote positive behaviour in lessons. 
Their 6 recommendations are:
· Know and understand your pupils and their influences
· Teach learning behaviours alongside managing misbehaviour
· Use classroom management strategies to support good classroom behaviour
· Use simple approaches as part of your regular routine
· Use targeted approaches to meet the needs of individuals in your school
· Consistency is key
[image: ]

These recommendations compliment Bennett’s (2106) recommendations for developing behaviour management content for ITT, and our taught curriculum based on the CCF (2019) Core Content Framework. The ITT Core Content Framework, as with the Early Career Framework (ECF), has been designed to support student teachers’ development in 5 core areas – behaviour management, pedagogy, curriculum, assessment and professional behaviours. It is important to note that at LJMU the importance of all core areas impact on behaviours for learning. 
Professional Studies sessions include: attachment and trauma-informed practice, safeguarding, child protection, cognitive science and memory, learning to learn, self-regulation and metacognition, planning, observing and reflecting. In subject sessions, our professional studies curriculum is revisited modelling spaced practice and interleaving (a spiral curriculum). 
This ITaP seamlessly fits into our curriculum and is written with LJMU’s vision for our students, in mind:


LJMU ITE Vision
The vision of the LJMU partnership is to educate and empower passionate, evidence-informed teachers whose knowledge, skills and courage will transform lives. We strive to develop inquisitive, nurturing and reflective educators who personalise learning and are agents of change for our community, preparing children to be life-long learners and responsible global citizens. 
Our ITE partnership promotes and demonstrates social justice, equity, diversity and inclusion, within and beyond classrooms. Our highly-skilled and research-engaged team is committed to excellence and collaboration and has embedded an effective and ambitious curriculum, thus ensuring that LJMU continues to be a leading provider of teacher education.
Further supporting this ITaP is the philosophy of behaviour expert and author, Paul Dix:
Dix (2018:184) states that ‘reflecting on starting point will show you that even when behaviour dips, you will have still travelled a considerable distance.’ Five pillars of practice that underpin effective behaviour policies:
· Consistent, calm and adult behaviour
· First attention for best conduct
· Relentless routines
· Scripting difficult interventions
· Restorative follow up Dix (2018:167-168)

Overview of the Week 
	CENTRE-BASED LEARNING 

	Day 1
Introduce
	1 hour
	Lecture – Routines and CLASSROOM MANAGEMENT – a focus on encouraging positive behaviours for learning.


	Analyse, Prepare, Assess
	2 hours
	From assigned readings, analyse in-class routines, recognise organisation and preparation routines and explain high expectation routines. (Bennett 2016). Group talk activities. Defining school routines. Upload activity to QTS file.

	Introduce
Analyse, Assess
	2 hours
	From assigned readings, analyse 6 classroom approaches (Wubbels 2011). Compare and contrast. Consider biases and stereotypes. Unpick pre-existing values and beliefs regarding approaches to teaching routines. Oracy activity. Video observation recorded on a tune-in form. Identify routines and reflective discussion. Upload activities to QTS file including pre-tasks. Post-session readings. Review classroom layout from pre-task. Exit ticket. See pre-reading.

	Day 2
Introduce
	1 hours
	Lecture - ROUTINES – a deeper focus. Defining routines. Considering healthy routines in everyday life/ teacher life. Characteristics of effective routines. Building, planning and teaching routines. Different approaches (school culture and ethos).

	Analyse
Enact
Practise
	2 hours
	ROUTINES modelled. Video of lining up routines. Trios discuss and make notes of what they agree/ disagree with. Tutor will model an example of a planned ‘lining up’ routine embedding a democratic approach. Role-play (students acting as a class) followed by a review/ evaluation.

	Introduce
Analyse, Prepare, Enact, Assess 
	2 hours
	POLICY and PRACTICE – RESPONSES are routines.
Refer to reading (Chaplain), EEF (2019) establish-maintain-restore and Bill Rogers video clip regarding reorientation. Introduction to different theoretical perspectives.
Students to compose a paragraph regarding their current philosophy. Upload to QTS file.
In groups of 6, prepare a role-play exemplifying routines. Enact in low-stake environment (students film their scenario and upload for review (assess). Exit ticket. Pre-reading.

	Day 5
Introduce
Analyse
	1 hour
	Lecture – Building a school culture -an emotionally available school. 


	Introduce
Analyse
Assess
	2 hours
	School Policy and Culture -consideration of the reality in schools regarding rules, routines and responses (including Reorientation strategies linked to ATP and restorative practices).
Policy document analysis – students to analyse their school policy for rules, routines and responses. Trios from different schools, compare and contrast. 
Developing professional relationships – managing self to be emotionally available. Personal self-reflection using a ‘well-being’ wheel.
Scenario planning – activity to sort responses into: would do, would not do and with rationale e.g. keep a child in at break time (opportunity to direct to UNICEF rights of the child article 31, ‘right’s respecting schools’ but also to consider the safety of everyone)


	Introduce
Prepare
Assess
	2 hours
	Restorative practices as a school routine -video deconstruction.
More Challenging Behaviours –how to set up an environment that allows pupils to grow socially and emotionally. Excerpt from ‘Don’t Exclude Me’ BBC iPlayer with Maria Gentles behaviour expert). Reflective task. Considering what more challenging behaviours are. Building a school culture. De-escalation, PACE, Establish- Maintain - Restore.
Prepare-students prepare a poster (on PowerPoint for example) to summarise what they have learned this week in relation to LOs. This will include reference to readings, actions and targets moving forward. Upload to CANVAS. Exit ticket. Post-reading pre-AtiP ITaP.


	Pre-Readings

Day 1
	Read Bennett, T. (2016) Developing behaviour management content for initial teacher training (ITT) DfE
Focus on pages 9,10,11 and 12
Read Wubbels, T. (2011) An international perspective on classroom management: what should prospective teachers learn?, Teaching Education, 22:2, 113-131,DOI:10.1080/10476210.2011.567838
Focus on pages 114 -119


	Pre-reading Day 2
	UNIT 3.4. Chaplain, R. in ‘Learning to Teach in the Primary School’ Ed Cremin and Burnett (2018)


	Pre-reading
Day 3
	Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/ (Accessed: 16 July 2025).
Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers, pp. 7–14.

	Pre-reading
Day 5
	Reid, J. (2017) ‘Emotional development and approaches to classroom management’, in Colley, D. and Cooper, P. (eds.) Attachment and emotional development in the classroom: Theory and practice. London: Jessica Kingsley Publishers, pp. 249–264. 
Pre-task: watch BBC iPlayer ‘Don’t exclude me’ Part 1
How can we manage our most challenging pupils? Behaviour expert Marie Gentles brings her positive, practical approach to help teachers and parents keep children in the classroom.

	SCHOOL-BASED LEARNING 

	Mentor sign-off

	Learning Outcomes:
• Identify and explain the role and benefits of classroom routines in establishing shared values that contribute to a positive behaviours for learning culture (social, emotional and academic). 
• Practically demonstrate the ability to take responsibility for specific daily routines to promote positive behaviours for learning.
• With expert support, evaluate and refine strategies for maintaining routines throughout placement, to foster habits that optimise behaviours for learning
	

	Pre -tasks in school:
	Getting to know the school and class.
In this week, at weekly meeting 1, students agree take responsibility of a morning routine. A timetable for observations of routines across school will be planned for w/c 28.09.26.
	

	Day 3
Introduce 
Analyse
	Observation of expert modelling chosen routine with explicit explanation of what they are doing and why.
Observation of routines in a different class / age range
Student teacher practises routine in low-stakes environment
Discussion with school behaviour lead regarding the impact of clear and consistent routines in school.
	

	Day 4
Analyse
	Student takes responsibility of and practises agreed specific routine. 
General mentor/ class teacher gives feedback which will feed into the weekly meeting review as a target and with actions for next steps/ improvement.
Student teacher observes a lesson in base class, making a note of subject specific school routines and responses, in accordance with school rules. 

	

	Confirm that the student teacher has met the ITaP Learning Outcomes, as identified above. 

	 


Learning Outcomes 

	Learning Objectives derived from Bennett (2016)
It is important to note that ‘Routines’ need to be successfully established, managed, maintained and restored. This requires effective relationships and well-considered strategies for responses.
For student teachers to learn:


	· that classroom routines enable teachers to communicate shared values and behaviours that drive positive culture and minimise disruption


	· that being able to set and teach routines to start and end lessons and for transitions encourages wanted behaviours for learning


	· that being able to set and teach routines (and wider strategies) at the start of the year, forms desirable habits conducive to a positive learning environment


	· that being able to set, teach and maintain routines that drive in-class transitions, for example having routines to reorientate pupil’s focus, routines for movements around the class/ school, helps to optimise positive behaviours for learning and minimises disruption 


	Learning Outcomes
By having opportunities to develop practical skills: observe, practise, review, student teachers to be able to:


	· Identify and explain the role and benefits of classroom routines in establishing shared values that contribute to a positive behaviours for learning culture (social, emotional and academic). 


	· Practically demonstrate the ability to take responsibility for specific daily routines to promote positive behaviours for learning.
· 

	· With expert support, evaluate and refine strategies for maintaining routines throughout placement, to foster habits that optimise behaviours for learning.






[image: ] End of ITaP Assessment of Progress

Teaching Positive Behaviours for Learning: End of ITaP Assessment of Progress
General mentors, please use your assessment evidence from this week to identify the outcomes that the student teacher is consistently demonstrating. 
	Student Name: 
	School:

	General Mentor: 
	Year Group: 

	Key learning by the end of the ITaP. The student teacher: 
	Consistently demonstrating
	Not yet consistently demonstrating

	Practises the routine, planning for unexpected circumstances.
	
	

	Practises the routine, being mindful of their own responses (self-regulation) to those not following the rules and routines.
	
	

	Is clear with instructions when leading/ teaching the routine.
	
	

	Considers the use of voice when explaining the routines and reorientating children to follow the rules. Considers clarity, having a deeper tone, and a steady pace.
	
	

	Is listened to (demonstrates kind leadership) when expecting a routine to be established and followed.
	
	

	Is able to recognise when a pupil needs support to self-regulate and follow a routine
	
	

	Is developing and using strategies e.g., reorientation strategies, restorative practices, for those children not focusing on the routine.
	
	

	Uses positive language and encouragement for those off task.
	
	

	Uses strategies e.g., positive encouragement and praise, to enable all children to have high expectations of the routine.
	
	

	Provides children with feedback regarding how well they are following the routines and making these a positive habit. (Feedback should relate to learning and achievement – social, emotional and academic)
	
	

	Uses preventative strategies considering antecedent strategies and conditions where pupils can more easily self-regulate (trauma-informed) to encourage focused learning. (Classroom layout, organisation, preparation and planning for example)
	
	

	Please use the outcomes above to identify two targets for the student teacher to prioritise during block placement

	Target 1

	Target 2



Reading List 
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Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/  (Accessed: 16 July 2025).
Bennett, T. (2016) Developing behaviour management content for initial teacher training (ITT) DfE
Bennett, T. (2017) Creating a Culture: How school leaders can optimise behaviour Crown Copyright
Bennett, T (2020) Running the Room: a teacher’s guide to behaviour John Catt Publishers
Brummer, J. and Thorsborne, M. (2021) Building a trauma-informed restorative school: Skills and approaches for improving culture and behavior. London: Jessica Kingsley Publishers.
Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf  
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Dix, P. (2021) When the Adult Changes: Achievable Behaviour Nivana Wales: Independent Thinking Press
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Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers
Kara, B. (2021) Diversity in Schools Corwin: London.
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Ofsted (2014) Below the Radar: low-level disruption in the country’s classrooms Ofsted
Sackville-Ford, M. (2019) How might we frame ‘behaviour’ in primary schools? In: Carden, C. ed Primary teaching; learning & teaching in primary schools today. US: Sage pp. 243-260
Siddiqui, M. (2024) Diversity and Inclusive Teaching In Training to Be a Primary School Teacher: the CCF and Beyond. Stephenson M, Gill A. (Eds) 222-240. London: Learning Matters Limited
Ursache, A., Blair, C. and Raver, C.C., 2012. The promotion of self-regulation as a means of enhancing school readiness and early achievement in children at risk for school failure. Child Development Perspectives, 6(2), pp.122–128. https://doi.org/10.1111/j.1750-8606.2011.00209.x
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STUDENT BOOKLET - Pre-task - Readings Note Sheet (On CANVAS)
Bennett (2016) - The 3Rs of the Behaviour Curriculum
	Routines
	Responses
	Relationships



Wubbels (2011) – 6 classroom management approaches
	Behavioural
	Internal Control
	Ecological

	Discourse centred (U.K spelling)
	Curricular
	Interpersonal



Pre-task: From school website research, write down the school’s mission statement and core values and rules, locate and download school policy 
	I have located and downloaded school policy related to behaviours for learning YES/NO

School Mission Statement




Core Values and rules





I have completed the pre-survey YES/NO




Pre-task in school. List all the routines you can identify in this first week. See below to help you define those routines:
	Entry to classrooms

	

	Exit from classrooms

	

	Answering/asking questions

	

	Transitions from one activity to another

	

	Toilet breaks

	

	Getting attention

	

	Collecting or distributing equipment

	

	What to do when you need help (the pupil)


	

	You can add rows to this list and type into the box to outline the routine and the roles of the pupils and adults.

	

	





Pre-task -school-based: Classroom Layout
	Draw your classroom and label different areas. Write down how the layout supports routines.




[bookmark: _Hlk150172594]Day 1: BfL ITaP Video Observation 1Proforma 1: The Tune In
Reception: Manage behaviour with routines and consistency
Adapted from Chambers (2011)
	Surprises 
(What happened that you were not expecting and will need to be taken into future consideration and researched further?)
 














	Patterns 
(What did you notice that repeated several times across the experience and may be an important point for consideration? What looks the same for all learners?)















	Connections
Can you make connections to Bennett’s 3Rs (2016) and Wubbels (2011) 6 approaches to classroom management















	Puzzles
(Did anything happen during the experience that did not make sense and needs to be researched further or discussed with an expert?
















	Adaptive Teaching:
Did you notice any pupils that required specific approaches, tailored to suit their needs?


	Key take aways to ask about, action or consider in your future practice. (MS although this video is not the most recent it demonstrates this teacher’s approach to setting up routines at the start of the year. We may disagree with some of her strategies and approaches, but observe to be reflective and analytical.)






	[bookmark: _Hlk209348552]Day 1 Key-takeaways and reflective notes (consider your current philosophy regarding encouraging positive behaviours for learning).

	

	[bookmark: _Hlk209348580]Space for notes from Chaplain (2018) reading (concentrate on preventative and reorientation strategies)




Day 2
Optional -for lecture notes
	What behaviours for learning do you want to encourage or would like to see?
	What behaviours do you want to teach, solve, learn how to respond to?
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Day 2 Observation Proforma 1: The Tune In            Adapted from Chambers (2011)
This proforma captures a first look, general or superficial deconstruction of a ROUTINE - entering the classroom.
	Surprises [content/aspects of the routine that were unexpected and may need investigation or explanation with mentors]











	Patterns [repeated aspects of the routine that would indicate importance and relevance]












	Connections [aspects of the routine that connect to module learning and research to help explain them]











	Puzzles [aspects of the routine that have created questions you would like to discuss and explore further]
 








Form has a second page

	Key take aways to action in my own practice:


	



	Adaptive practice:
How did/ do you think an entering the classroom routine would be different for different pupils?

For learners with specific learning needs?

For learners whose first language is not English and they are new to learning English?

Consider how to be culturally aware and responsive.

	



	Further notes:
	











Day 2 - Plan for Building Successful Routines
Example for Lining up on CANVAS
	Design

	












	Describe

	












	Demonstrate

	












Day 2 Scenarios to support role-play on CANVAS
Role-play script
	Space to write script here




	Day 2 Key-takeaways and reflective notes (consider your current philosophy regarding encouraging positive behaviours for learning).

	Key Take aways




Paragraph regarding own current personal philosophy for teaching positive behaviours for learning.



	Space for notes from Impact (2022) reading – key points of interest
Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/ (Accessed: 16 July 2025).
Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers, pp. 7–14.



Day 3 School-based Observation Proforma 1: The Tune In                 Adapted from Chambers (2011)
This proforma captures a first look, general or superficial deconstruction of a routine. OBSERVATION / expert modelling chosen morning routine:   
	Surprises [content/aspects of learning and lesson that were unexpected and may need investigation or explanation with mentors]









	Patterns [repeated aspects across the lesson learning that would indicate importance and relevance]










	Connections [aspects of learning or lessons that connect to module learning and research to help explain them]












	Puzzles [aspects of learning and lessons that have created questions you would like to discuss and explore further]
 











	Key take aways to action in my own practice:


	



	Adaptive practice:
How did this learning/lesson look different for different pupils?


	



	Further notes:
	






















Day 3 School-based Observation Proforma 1: The Tune In                 Adapted from Chambers (2011)
This proforma captures a first look, at routines in a different key stage/age range.
	Surprises [content/aspects of learning and lesson that were unexpected and may need investigation or explanation with mentors]








	Patterns [repeated aspects across the lesson learning that would indicate importance and relevance]










	Connections [aspects of learning or lessons that connect to module learning and research to help explain them]













	Puzzles [aspects of learning and lessons that have created questions you would like to discuss and explore further]
 













	Key take aways to action in my own practice:


	



	Adaptive practice:
How did this learning/lesson look different for different pupils?


	



	Further notes:
	




















	

	Day 3 EXPERT SUPPORT AND COACHING (45 mins -1 hour)
Student notes from meeting the school’s behaviour for learning lead.





Daily Reflective Notes - any further thoughts?
Include any feedback from low-stakes practise of routine. What went well and why? Next steps?




Tasks to complete:
Complete pre-tasks for Thursday. Reading:  Reid, J. (2017) ‘Emotional development and approaches to classroom management’, in Colley, D. and Cooper, P. (eds.) Attachment and emotional development in the classroom: Theory and practice. London: Jessica Kingsley Publishers, pp. 249–264. 
Programme: BBC iPlayer ‘Don’t exclude me’ Part 1 focusing on Jake and Jade CT (1 hour 15 mins)
You can do this reading and observation task on Day 3 and 4. Proforma on next pages.
Add any key notes below:







Day 4 School-based
	Initial Reflection of the morning routine responding to verbal feedback. (Brief)











Day 4 School-based Observation Proforma 2: Impact on Learners/Learning

This proforma helps to investigate the relationship between teaching and learning and to identify the cause and consequence of approaches and responses that you may see deployed in the classroom.
	Learning Objective:


Identify and explain the role and benefits of classroom routines in establishing shared values that contribute to a positive behaviours for learning culture (social, emotional and academic). 



	Focus for observation:

OBSERVATION of a lesson in base class


Please focus on subject specific routines. (Consider how the lesson starts, resources and the management of these, class layout, transitions, groupings, partners, talk routines, how to answer questions, including all learners).



	Behaviours/Actions/Approaches
Stimulus

(Consider this for both the class teacher and the pupils).
	Impact on learning
Response

	You can add rows
	

	
	

	
	

	
	

	
	

	
	

	Adaptive Teaching:
How does this look different for different learners?


	







	Key take aways to ask about, action or consider into your weekly meeting or/and further practice:


	









	






Further notes or questions for the post-lesson reflection:







	

	Post-lesson REFLECTION with the class teacher.















	





Day 4  Weekly Meeting -access from the itt-placement website
https://www.itt-placement.com/pgce-primary-5-11/mentoring-process.php 
EXPERT COACHING - Weekly Meeting (1 hour)
RECEIVE FEEDBACK – (formative assessment) – critically discuss and reflect upon progress made so far with agreed routine. Agree and set actionable targets for improvement/ next steps. Use End of ITaP Assessment of Progress document to support with setting actionable targets. If competent at practised routine, agree a different routine for the following week and continue this observe -practice -review reflective cycle. 
	Student Teacher Name:
	
	Phase:

	

	General/Professional Mentor:
	
	Primary - Year Group: Secondary – Subject: 
	

	Establishment:
	
	Date:
	

	Before the Meeting:
Review progress towards targets agreed at previous weekly meeting or targets set through an Additional Support Action Plan. Consider the evidence in the completed LAFs and examples of planning/assessment. 
Review of Target 1:

Review of Target 2:

Review of Target 3:



	Reflection on Current Week: 
For primary, consider your weekly curriculum question focus. For secondary, consider the phase expectations and subject curriculum map guidance. Discuss and make brief notes about your training discussion with your General Mentor about: 
· The knowledge and understanding you have gained this week (including from any LJMU curriculum sessions and previous ITaP learning).How has your practice been developed as a result of your learning? 
· How research has informed your teaching this week, and discussions with your General Mentor. 
· How a range of pupil needs and vulnerabilities have been supported.









	Looking Forward - Next Week:
For primary, consider your weekly curriculum question focus. For secondary, consider the phase expectations and subject curriculum map guidance. Discuss and make brief notes about your training discussion with your General Mentor about: 
· Checking your QTS and placement files are up to date.
· Seeking out connections between curriculum focus and training opportunities. 
· Considering organisation, workload and professionalism. 


 

	Agree Specific Targets for Development to improve impact on learning:
Targets should be SHARP: Specific, Consider How, Achievable, Related to the phase expectations and curriculum questions and Progressive. Targets should include specific subject knowledge targets. Please refer to the subject specific guidance for target setting and phase expectations in section B at www.itt-placement.com. Ensure your timetable reflects the actions you are taking to address the targets and discussions from this meeting. 

Target 1: 
Actions to Address Target 1: 


Target 2: 
Actions to Address Target 2: 


Target 3:
Actions to Address Target 3: 







	Day 4 Daily Reflective Notes



Reading task:
The Kindness Principle Chapter 8 Whitaker, D. (2023) Conflict resolution, de-escalation and the power of language








[bookmark: _Toc14882766]Observation Proforma 2: Impact on Learners/Learning ‘Don’t Exclude Me’
Days 3 and 4
This proforma helps to investigate the relationship between teaching and learning and to identify the cause and consequence of approaches and responses that you may see deployed in the classroom.
	BfL Learning Objective:

Identify and explain the role and benefits of classroom routines in establishing shared values that contribute to a positive behaviours for learning culture (social, emotional and academic). 


	Focus for observation:
‘Don’t exclude me’ is available on bbciplayer – series 1, episode 1).

Please focus on the interactions between pupil Jack and teacher Jade. 
(Relationships, routines and responses)

	Behaviours/Actions/Approaches (by either Jack or Jade)
Stimulus
	Impact on learning and teaching (Jack and Jade)
Response

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Adaptive Teaching:
How does this look different for different learners?

Consider the advice given by the expert and how is this adaptive practice.

Behaviours for learning are developmental and include: social, emotional and academic.


	







	Key take aways to ask about, action or consider into your weekly meeting or/and further practice:


	









	







Further notes:










	




Day 5 Observation Proforma 1: The Tune In Restorative Conversation Adapted from Chambers (2011)
This proforma captures a first look, general or superficial deconstruction of a lesson, approach or subject.
 In this case, a restorative approach.
	Surprises [content/aspects this restorative approach that were unexpected and may need investigation or explanation with mentors]









	Patterns [repeated aspects across the observed restorative conversation that would indicate importance and relevance]









	Connections [aspects of this approach, restorative practice, that connect to module learning and research to help explain them]










	Puzzles [aspects of restorative practice that have created questions you would like to discuss and explore further]
 










	Key take aways to action in my own practice:


	



	Adaptive practice:
How did this learning/lesson look different for different pupils?

(Consider how you could have a restorative conversation with younger/older pupils. What would you need to consider? What about this practice where one or both pupils have specific learning needs or English as an additional language?)

Remember, the term EAL includes those children with two or more languages that they are fluent with, one may be English or not, new arrivals with little or no English, very young children who are still learning a home language and a new language)

	



	Further notes:


	







[image: ]
Teaching Positive Behaviours for Learning: End of ITaP Assessment of Progress
General mentors, please use your assessment evidence from this week to identify the outcomes that the student teacher is consistently demonstrating. 
	Student Name: 
	School:

	General Mentor: 
	Year Group: 

	Key learning by the end of the ITaP. The student teacher: 
	Consistently demonstrating
	Not yet consistently demonstrating

	Practises the routine, planning for unexpected circumstances.
	
	

	Practises the routine, being mindful of their own responses (self-regulation) to those not following the rules and routines.
	
	

	Is clear with instructions when leading/ teaching the routine.
	
	

	Considers the use of voice when explaining the routines and reorientating children to follow the rules. Considers clarity, having a deeper tone, and a steady pace.
	
	

	Is listened to (demonstrates kind leadership) when expecting a routine to be established and followed.
	
	

	Is able to recognise when a pupil needs support to self-regulate and follow a routine
	
	

	Is developing and using strategies e.g., reorientation strategies, restorative practices, for those children not focusing on the routine.
	
	

	Uses positive language and encouragement for those off task.
	
	

	Uses strategies e.g., positive encouragement and praise, to enable all children to have high expectations of the routine.
	
	

	Provides children with feedback regarding how well they are following the routines and making these a positive habit. (Feedback should relate to learning and achievement – social, emotional and academic)
	
	

	Uses preventative strategies considering antecedent strategies and conditions where pupils can more easily self-regulate (trauma-informed) to encourage focused learning. (Classroom layout, organisation, preparation and planning for example)
	
	

	Please use the outcomes above to identify two targets for the student teacher to prioritise during block placement

	Target 1


	Target 2




	
	
	




	
	
	




	
	
	






	Teaching Positive Behaviours for Learning: Routines ITaP

	w/c 21.09.26 Pre-tasks centre-based and in school
Centre-based:
Pre-reading
· Read Bennett, T. (2016) Developing behaviour management content for initial teacher training (ITT) DfE
· Focus on pages 9,10,11 and 12
· Read Wubbels, T. (2011) An international perspective on classroom management: what should prospective teachers learn? Teaching Education, 22:2, 113-131,DOI:10.1080/10476210.2011.567838
· Focus on pages 114 -119
Pre-survey
Complete the BfL ITaP pre-survey before school placement:
Pre-survey -Teaching Positive Behaviours for Learning ITaP 26-27 – Fill in form
This should take 5-10 minutes. Responses help staff to tailor provision.
	Pre -tasks in school:
· from school website research, write down the school’s mission statement and core values and rules, locate and download school policy, draw classroom layout (s)

· Getting to know the school and class - student teacher should be learning the names of the children and how to spell and pronounce these. They will have started to make professional relationships.

· List all the routines observed in this first week – see ‘defining routines’ worksheet


· In this week, at weekly meeting 1, students agree take responsibility of a morning routine. A timetable for observations of routines across school will be planned for w/c 28.09.26.
Bring reading notes on given proforma and school-based tasks to DAY 1 28.09.26

	Day 1 
Monday 28.09.26
Centre-based 
	Day 2
Tuesday 29.09.26
Centre-based
	Day 3
Wednesday 30.09.26
School-based (Proformas in student booklet)
	Day 4
Thursday 01.10.26
School-based (Proformas in student booklet)
	Day 5
Friday 02.10.26
Centre-based

	[bookmark: _Hlk139552150]Pre-reading and pre-tasks in school
	Pre-reading
Read UNIT 3.4. Chaplain, R (2018) Unit 3.4 Managing Classroom Behaviour. In: Cremin, T. and Burnett, C. 4th ed Learning to teaching in the Primary School Oxon: Routledge

	Pre-reading
Impact (2022) reading
Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/ (Accessed: 16 July 2025).
Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers, pp. 7–14.
	Pre-reading
Reid, J. (2017) ‘Emotional development and approaches to classroom management’, in Colley, D. and Cooper, P. (eds.) Attachment and emotional development in the classroom: Theory and practice. London: Jessica Kingsley Publishers, pp. 249–264. 
Pre-task: watch BBC iPlayer ‘Don’t exclude me’ Part 1
How can we manage our most challenging pupils? Behaviour expert Marie Gentles brings her positive, practical approach to help teachers and parents keep children in the classroom.
	Reading
 The Kindness Principle Chapter 8 Whitaker, D. (2023) Conflict resolution, de-escalation, and the power of language


	INTRODUCE
09:00-10:00
LECTURE - Routines
Routines and CLASSROOM MANAGEMENT – a focus on encouraging positive behaviours for learning.
10:00-10:30 Gap Task
ASSIGNED READINGS
Read Bennett, T. (2016) Developing behaviour management content for initial teacher training (ITT) DfE
Focus on pages 9,10,11 and 12.
Wubbels, T. (2011) An international perspective on classroom management: what should prospective teachers learn? Teaching Education, 22:2, 113-131,DOI:10.1080/10476210.2011.567838
Focus on pages 114 -119.
10:30-12:00
WORKSHOP
INTRODUCE 
Bennett’s 3Rs -focus on routines
ASSIGNED READING
Focus on in-class routines, organisation and preparation and high expectations.
Activity - Analyse each of the in-class routines outlined in Bennett (2016)
Working in groups, unpick what each of these means in practice (each group has a different statement).
Recognise the different routines observed in school and categorise to Bennett’s readings: in-class, prep and org, high expectations.
Activity -defining routines (in pairs, define specific rules and routines)
Upload tasks to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
	INTRODUCE
09:00-10:00
LECTURE – Routines -a deeper focus (Chapter 7 Bennett 2020 Running the Room)
What is a routine? Building Habits, Benefits, what routines are needed, teach routines (using Rosenshine’s PoI 2012), Characteristics of Effective routines. 
5 Stages of Building Effective Routines: design, describe, demonstrate, demand (word choice?), disengage.
Versus
A democratic approach (Ch. 1 p. 11 Harper and O’Brien)
Considering healthy routines in everyday life/ teacher life.
10:30-12:00
SEMINAR/WORKSHOP
ANALYSE -expert modelling
Video of lining up routines -trios discuss and make notes of what the agree/ disagree with.
Tutor model the first 3Ds: design, describe and demonstrate for a chosen routine e.g. lining up and entering the classroom. Include students in planning this routine.
PRACTISE - Role-play - Routine for lining up and entering the classroom.
Students act as children. Tutor model high expectations, reinforcing a new rule (as part of demonstrating and demand (high expectations) stages of building a routine).
REVIEW AND EVALUATE – positives and possible challenges.


	 MORNING

 09:00- 12:00 (2 hours equiv. for ITaP focused work)

OBSERVATION / expert modelling chosen morning routine:  use observation proforma 1 -the ‘tune in’ to record what is noticed.
Class teacher will model the focus routine making explicit reference to what they do and why (instructional coaching).
MORNING or AFTERNOON

Student teacher to PRACTISE their chosen routine in a low-stakes environment e.g., before / after school with verbal feedback from the class teacher.


	MORNING
09:00- 12:00 (2½ hours equiv. for ITaP focused work)
PRACTISE (up to 45 mins)
Student teacher take responsibility of and practises agreed morning routine. 
RECEIVE FEEDBACK – (formative assessment) – observing teacher (expert) should offer verbal ‘first thoughts’ feedback. This should be further discussed in the weekly meeting reflection and targets set for improvement/ next steps.
OBSERVATION of a lesson in base class (Before/ after morning break 1 hour)
Subject specific routines – what subject specific routines are evident.
Classroom routines – student teacher to note school core rules and classroom rules. Make observations regarding the teacher’s use of the school policy e.g., positive reinforcements or restorative conversations. How does the teacher respond to unwanted behaviours and encourage positive BfL? (Reorientation strategies). Record these management strategy routines on proforma in booklet.
Note how the class teacher includes all children in their teaching. Consider groupings and expectations for paired/ grouped work, use of children’s names and confidence building. Consider lesson structure, timings and pace. 
Post-lesson REFLECTION with the class teacher. (30 mins). A focus on the routines and how they impact positively on children’s capacity to learn (BfL). Consider school wide subject specific routines, transition routines, grouping, rules.


	INTRODUCE
09:00-10:00 
LECTURE – Routines - school policy and practice.
Building a culture -an emotionally available school (Roger Mitchell Headteacher Ripple Primary)
10:30-12:00 SEMINAR/WORKSHOP
INTRODUCE
School Policy and Culture -consideration of the reality in schools regarding rules, routines and responses (including reorientation strategies linked to ATP and restorative practices).
DOCUMENT ANALYSIS
Students to ANALYSE their school policy, highlighting rules, routines and responses.
Developing professional relationships – MANAGING self (to be emotionally available. Self-regulation to be able to co-regulate) 
PREPARE
Activity – personal self-reflection using a ‘well-being’ wheel.
Self-regulation and metacognition, motivation and well-being)
References to Willingham (2008), PACE (Dan Hughes) and attachment and trauma-informed practices, Whitaker (2021) -regulate, relate, repair, Maslow, Rosenshine (2012)
SCENARIO - PLANNING
Activity – sorting responses into: would do, would not do, with rationale. Oracy activity -work in groups of three. 
ASSESS
Upload tasks to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.

	13:00-16:00 
INTRODUCE 
Summary of Wubbel’s approaches to classroom management. Routines and classroom approaches/ cultures.

ASSIGNED READING
Developing a personal philosophy from the research-based, theory-based approaches -oracy approach to stimulate discussion -what classroom approach do you currently align with the most and why? What are they seeing in school (s)?
Refer to oracy grouping – routines. 
How do these approaches compare with Bennett’s routines?
INTRODUCTION
Biases and stereotypes – unpicking our pre-existing values and beliefs e.g. accepting personal experiences as the norm and the right way without challenging or trying new research-based approaches. Resistance to change. Having teacher agency.

ANALYSE
Video Deconstructions
Watch video – setting up classroom routines at the start of the year (reception).
Observe and reflect, recording notes onto an adapted ‘tune in’ observation proforma.
ASSESS
Upload tasks to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
PREPARE: Review their classroom layout from pre-task and modify to suit them.

 EXIT TICKET 
Review learning - add 3 key take-aways to the padlet.
	13:00-16:00
INTRODUCE
Rules routines within school policy and practice. Rules are routines -keep it simple.
Responses are routines. Strategies to reorientate (Bill Rogers) and assigned reading (Chaplain as above)
Establish-maintain-restore (EEF 2019)
INTRODUCE
Theory
Underpinned by trauma-informed, anti-prejudiced approaches.
Different theoretical approaches - Humanist, behaviourist, cognitivist, constructivist
PREPARE
Students to access the PowerPoint notes as independent study and then to write a paragraph regarding their current philosophy underpinning how they will establish-maintain- and restore ‘routines’.
ASSESS
Upload paragraph to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
PREPARE
Students work in groups to plan and prepare their own ‘design, describe and demonstrate stages of a routine.
PREPARE
Scenario Plan/ approximations of practice
Students have time to practise their routine scenario, write a script (the process included) and record. 
Scenario enactment in a low-stakes environment. Recorded.
ASSESS
Upload role-play scripts to their Behaviour ITaP PORTFOLIO in their on-line QTS training and development files. Videos to be uploaded to CANVAS.
EXIT TICKET 
Review learning - add 3 key take-aways to the padlet.
p. 178 Chaplain (as above) use this as a checklist to identify what we have covered so far.
	
13:00- 16:00 (3 hours equiv. for ITaP focused work, includes reading)

OBSERVE (1 hour) routines in a different key stage/ age range. Use LJMU observation proforma 1, the ‘tune in’.




EXPERT SUPPORT AND COACHING (45 mins -1 hour)

With the school behaviour lead/ expert, student to reflect on the impact of having clear and consistent routines that are taught and followed by the pupils.

How do they impact on: 
· positive behaviours for learning?
· forming good habits for learning? 
· developing productive professional relationships?

What are the whole school shared values and behaviours that drive positive culture and develop positive BfL?

What whole school expectations are there? Consider punctuality here too and how school manages attendance.

How does school teach and practise routines and rules with the children at the start of the school year? 

Does the school have adaptive practices for specific learners?

Are the school attachment and trauma informed in their practices?
ASSESS
Student to make daily reflective notes.
UPLOAD proformas and reflections to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
Complete pre-tasks for Thursday. Reid, J. (2017) Chapter 16 and BBC iPlayer ‘Don’t exclude me’ Part 1 focusing on Jake and Jade CT (1 hour 15 mins)
	13:00-16:00 (2½ hours equiv. for ITaP focused work)
EXPERT COACHING - Weekly Meeting (1 hour)
RECEIVE FEEDBACK – (formative assessment) – critically discuss and reflect upon progress made so far with agreed routine. Agree and set actionable targets for improvement/ next steps. Use End of ITaP Assessment of Progress document to support with setting actionable targets.
If competent at practised routine, agree a different routine for the following week and continue this observe -practice -review reflective cycle. 
ASSESS (30 mins)
Student to make daily reflective notes.
UPLOAD proformas and reflections to QTS file
Complete pre-tasks for Friday (1 hour)
The Kindness Principle Chapter 8 Whitaker, D. (2023) Conflict resolution, de-escalation, and the power of language
Ensure all previous tasks are completed.
	13:00-14:00
INTRODUCE
Restorative Practices as a school routine
ANALYSE
VIDEO DECONSTRUCTION
Observe a restorative practices example video. Make notes on a tune-in observation form. In class discussion.
Make notes on a tune-in observation form. In class discussion.
ASSESS
Upload task to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
14:00-15:00

VIDEO ANALYSIS
BBC iPlayer ‘Don’t exclude me’ Part 1 – respond to questions on a discussion board. Focus will be on Jack and his early career teacher Jade.
ASSESS
Constructive Feedback from tutor (expert) and peers, in discussion board.
15:00-16:00
PREPARE
POSTER – TO ASSESS learning outcomes of BfL ITaP:
· Identify and explain the role and benefits of classroom routines in establishing shared values that contribute to a positive behaviours for learning culture (social, emotional and academic). 
· Practically demonstrate the ability to take responsibility for specific daily routines to promote positive behaviours for learning.
· With expert support, evaluate and refine strategies for maintaining routines throughout placement, to foster habits that optimise behaviours for learning.
[Include definition of a routine and how this impacts positively on BfL, 3 key take-aways, action and targets from school and impact of reading]
Upload final assessment to CANVAS and to their BfL ITaP PORTFOLIO in their on-line QTS training and development files.
POST-SURVEY
Complete post-survey. 


	Read UNIT 3.4. Chaplain, R (2018) Unit 3.4 Managing Classroom Behaviour. In: Cremin, T. and Burnett, C. 4th ed Learning to teaching in the Primary School Oxon: Routledge
Additional recommended readings:
Siddiqui, M. (2024) Diversity and Inclusive Teaching In Training to Be a Primary School Teacher: the CCF and Beyond. Stephenson M, Gill A. (Eds) 222-240. London: Learning Matters Limited
Read chapters 1,2 and 3 of Kara, B. (2021) Diversity in Schools Corwin: London
Reading - Leeming, J. Managing the Learning Environment in Hansen, A. (Ed) (2018) Primary Professional Studies, Learning Matters Ltd, 4th Edition (Chapter 19, pp 351- 366)

	Impact (2022) reading
Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/ (Accessed: 16 July 2025).
Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers, pp. 7–14.

	 
	
	Indicative Gap Tasks – pre-ATIP ITAP
HOMEWORK -PRE- ATIP ITAP
https://www.youtube.com/watch?v=nrOoxV_FdAI&t=5s 
YouTube with Marg Thorsborne and Joe Brummer: Becoming A Trauma Informed Restorative Educator
Highly recommended self-study:
Brummer, J. and Thorsborne, M. (2021) Building a trauma-informed restorative school: Skills and approaches for improving culture and behavior. London: Jessica Kingsley Publishers.
For More Challenging Behaviours:
https://connect.open.ac.uk/education-development-and-languages/dont-exclude-me/ 
Debbie Breeze TedTalk:
https://www.youtube.com/watch?v=lXSJKIRpmHs&t=9s 
Note: university curriculum will advocate attachment and trauma-informed practices. This ITaP has a granular focus on routines, within a school’s ethos.




	Key Readings (in bold) and recommended readings:

	Adams, K. (2018) Managing behaviour for Learning. In: Hansen, A. 4th ed Primary Professional Studies. London: Sage pp. 334-350
Argyropulo-Palmer, A.-M. (2022) ‘Exploring the evidence base: The role of routines in creating an effective learning environment’, Impact, [online] (May). Available at: https://my.chartered.college/author/ann-marie-argyropulo-palmer/  (Accessed: 16 July 2025).
Bennett, T. (2016) Developing behaviour management content for initial teacher training (ITT) DfE
Bennett, T. (2017) Creating a Culture: How school leaders can optimise behaviour Crown Copyright
Bennett, T (2020) Running the Room: a teacher’s guide to behaviour John Catt Publishers
Brummer, J. and Thorsborne, M. (2021) Building a trauma-informed restorative school: Skills and approaches for improving culture and behavior. London: Jessica Kingsley Publishers.
Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf  
Chaplain, R (2018) Unit 3.4 Managing Classroom Behaviour. In: Cremin, T. and Burnett, C. 4th ed Learning to teaching in the Primary School Oxon: Routledge
Colley, D. and Cooper, P. (eds.) Attachment and emotional development in the classroom: Theory and practice. London: Jessica Kingsley Publishers
Dix, P. (2017) When the Adult Changes: Seismic Shifts in School Behaviour Wales: Independent Thinking Press
Dix, P. (2021) When the Adult Changes: Achievable Behaviour Nivana Wales: Independent Thinking Press
EEF (2029) Improving Behaviour in Schools Education Endowment Foundation https://educationendowmentfoundation.org.uk/public/files/Publications/Behaviour/EEF_Improving_behaviour_in_schools_Report.pdf
Harper, J. and O’Brien, K. (2015) ‘Establishing routines’, in Classroom routines for real learning: Daily management exercises that empower and engage students. Markham, Ontario: Pembroke Publishers
Kara, B. (2021) Diversity in Schools Corwin: London.
Kern, L. and Clemens, N.H., (2007) Antecedent strategies to promote appropriate classroom behavior. Psychology in the Schools, 44(1), pp.65–75. https://doi.org/10.1002/pits.20206
Leeming, J. Managing the Learning Environment in Hansen, A. (Ed) (2018) Primary Professional Studies, Learning Matters Ltd, 4th Edition (Chapter 19, pp 351- 366)
Ofsted (2014) Below the Radar: low-level disruption in the country’s classrooms Ofsted
Sackville-Ford, M. (2019) How might we frame ‘behaviour’ in primary schools? In: Carden, C. ed Primary teaching; learning & teaching in primary schools today. US: Sage pp. 243-260
Siddiqui, M. (2024) Diversity and Inclusive Teaching In Training to Be a Primary School Teacher: the CCF and Beyond. Stephenson M, Gill A. (Eds) 222-240. London: Learning Matters Limited
Ursache, A., Blair, C. and Raver, C.C., 2012. The promotion of self-regulation as a means of enhancing school readiness and early achievement in children at risk for school failure. Child Development Perspectives, 6(2), pp.122–128. https://doi.org/10.1111/j.1750-8606.2011.00209.x
Whitaker, D. (2023) The Kindness Principle Wales: Independent Thinking Press
Wubbels, T. (2011) An international perspective on classroom management: what should prospective teachers learn? Teaching Education, 22:2, 113-131, DOI:10.1080/10476210.2011.567838
Willingham, D. (2008) What will improve a student’s memory American Educator Winter 2008-9






1. Introduce


2. Analyse


3. Prepare


4. Enact


5. Assess


You will begin by engaging with relevant theory, research and evidence related to a specific aspect of teaching. This may include lectures, seminars, workshops, readings, videos or other learning materials that help develop your understanding of the focus area.


You will examine how the focus area is demonstrated in real classroom practice. Activities may include observing lessons, analysing teaching videos, reviewing lesson plans, discussing practice with expert colleagues, or watching strategies being modelled.


You will then apply your learning through structured preparation activities. These may include planning lessons, engaging in micro-teaching, exploring case studies, discussing approaches with peers or receiving feedback from mentors and tutors.


This stage involves putting your learning into practice. You may teach lessons, work with small groups, co-plan with colleagues, trial specific strategies or undertake other classroom-based activities linked to the ITaP focus.


The final stage enables you to demonstrate and evaluate your learning. This includes the end of ITaP assessment, lesson observations, reflective discussions, portfolio evidence, written reflections or presentation activities. Assessment is an essential aspect of ITaP, ensuring that you can evidence your professional development and identify next steps for further growth.
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