
ADDITIONAL GUIDANCE FOR TEACHERS 

The focus of this ITaP is on: Modelling Reading Skills by Thinking Aloud and aims to develop student teachers’ knowledge of the 
importance of modelling reading processes to children.  This is because making sense of a text – for example when we infer of make 
predictions – is largely invisible so we need to explicitly ‘think aloud’ what we do to arrive at conclusions. 

Student teachers are often good at asking questions and with schemes, these questions are provided.  This ITaP aims to help student 
teachers help those children who shrug or give incorrect (sometimes seemingly random answers) when we ask the questions. It is linked 
to  LJMU’s  Phase Expectations, particularly this aspect of question 5: I have observed modelling and explanations of experienced 
teachers…I am beginning to narrate my thought processes when modelling to make expert thinking explicit.  And this from 
question 4: I sometimes think aloud when reading to demonstrate comprehension skills such as inference.  

All phonics schemes have to include decodable texts so that children have the opportunity to practise and apply their word reading 
skills in meaningful contexts. These schemes generally recommend that children read the same text on three different occasions to 
build accuracy and fluency and also to develop comprehension of the text.  Generally, the guidance around these three reads is as 
follows: 

Read 1 – focus on accuracy; Read 2 – Focus on Comprehension; Read 3 Focus on Prosody 

 Below is an illustrative example of what we ask student teachers to teach in school.  The example uses RWI but the same 
principles apply to whichever decodable texts your school uses. 

 

 

 

 

 



TEXT:    

 

FIRST READ  -focus on accuracy -  student teachers observe this and focus on teacher thinking aloud e.g. when introducing the 
story – do you have a dog? Imagine having a really naughty dog.  This story s about a dog who is always barking…now, if that was 
my dog, it would drive me mad…etc… 

Before reading 

1. children practise reading the speed sounds plus the red, green and any challenge words. 

 

2. Teacher introduces the story – guidance is given 



3. Teacher clarifies story vocab and any challenges in punctuation that might not be known. Examples are given, 

 

4. Children read the story. 

 

READ 2 – Focus on understanding – student teachers plan and teach this really focussing on thinking aloud at the relevant part – 
see below 

Before reading - STEPS 1, 3 and 4 given above are repeated.  This should be faster as children should be reading with more 
accuracy and automaticity.  

After reading – teacher uses questions given at the back of the book to develop understanding. This is where student teachers 
should model, by thinking aloud, exactly how to answer an inference ‘prove it’ question. E.g. Why do you think Barker bit the 
postman?  Ok, so this is my turn, I am going to show you how to answer this question…It tells me on page 13 that Barket bit the 
postman – follow with me as I read…but it doesn’t say why he bit him, so I have to work it out…etc etc 

 



READ 3 – Focus on prosody – student teachers plan and teach this really focussing on thinking aloud at the relevant part – see 
below 

Before reading - STEPS 1, 3 and 4 given above in read 1 are repeated.  This should be much faster as children should be reading 
with more accuracy and automaticity and the children are very familiar with the story. 

After reading, teacher will choose a part of the text to model reading with prosody (My Turn) e.g. So we have been reading about 
lost of things that Barker did, today we are going to really think about how we read the story to bring the characters alive…First I 
will have a turn,  Follow as I read this part here.  It says Barker charged up to him and bit his arm.  That word charged means to 
rush quickly so I am going to use my voice to emphasise that like this… 

After modelling, children can have a go and then teacher can select a part for children to make suggestions  (Our Turn) re how it 
might be read with more expression thinking about the words and the punctuation (if relevant).   


