USING MODELLING IN THE TEACHING OF READING ITaP: TEACHER OBSERVATION PRO-FORMA

	Trainee:


	School:
	Mentor
	Teaching group:
	Date:

	Please use this form if the lesson focus is teaching children how to make inferences and/or predictions 


	There is no expectation for you to do so but  If you like to make notes while you are observing, use this space.  







	These questions apply whatever the reading focus

Does the student teacher:

	Yes
	Partly
	No 

	Examples/comments

	Model the use of accurate subject knowledge including terminology appropriate to the school’s scheme?

	
	
	
	

	Model enthusiasm about reading?
	
	
	
	

	Model how to apply phonics knowledge to decode unfamiliar words?

	
	
	
	

	Clarify word meanings by modelling meaning appropriately so children can access and understand them?

	
	
	
	

	These questions apply to lessons where the focus is answering inference or prediction questions on a previously read text.  

Does the student teacher:

	Yes
	Partly
	No 

	Examples/comments

	Model how to clarify what the question is asking by thinking aloud. Explain why this is important.

	
	
	
	

	Model how to retrieve information from the text (clues)  by thinking aloud?

	
	
	
	

	Think aloud using ‘noticing’ language and other examples to model thought process e.g. I notice here that it says...this tells me ...
	
	
	
	

	Model how to clarify the meaning of key vocabulary within the context of the text
	
	
	
	

	Model how to makes links to background knowledge by thinking aloud e.g. This remind me of.../I know that...so...
	
	
	
	

	Model how to make links between  clues in the text, and background knowledge  e.g. so because..., I think...
	
	
	
	

	Model how to return to the question and answer it explicitly Gave a clear inference e.g. I think she feels...because...
	
	
	
	

	Model how to use punctuation/bold/italics when relevant to infer characters’ feelings
	
	
	
	

	After modelling (I Do), scaffold children in guided application of the skills (We Do)
	
	
	
	

	Ask children to apply what they have learned independently, monitoring and praising/ intervening where necessary
.
	
	
	
	















OVERALL ASSESSMENT
The focus of this ITaP is the development of student teachers’ modelling skills – in particular, the use of ‘think alouds’  to make  expert thought-processes visible -  through the lens of reading skills. 
Based on the evidence you have seen in the student teacher’s planning and teaching, please comment below on the extent to which they are using modelling as part of their pedagogy and their progress with respect to the Phase 1 expectations this ITaP links to (see below). 

	
	Q3 – How do I develop strong subject knowledge and deliver a coherent, sequenced curriculum that builds on pupil’s prior knowledge?
	
	

	I have gained knowledge of the school’s SSP scheme
including lesson structure, GPC progression map, specific
teaching approaches and the reading of decodable texts. I
have planned and taught, with some degree of success
and independence some SSP lessons and lessons where
children apply phonics to the reading of decodable texts. I
have started to assess children’s success and
misconceptions within individual lessons and to respond
appropriately. I have made children aware of why they
learn phonics. I have demonstrated accurate content
subject knowledge. I have read aloud to children,
including for pleasure.
	 I have observed and can articulate how experienced teachers assess and build on prior learning across a range of primary subjects. I understand how knowledge builds logically over a sequence of lessons
	
	




Please indicate 2 early reading-related targets that the student can focus on in the next stage of school placements.  
Refer to the  outcomes above to help with these. 

