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Curriculum Professional Development Activities

	Curriculum PDA - Subject Knowledge Development (S3)


You have identified an initial two foundation subjects you would particularly like to develop subject knowledge in. You must talk to your teacher about this.
Gather Information
Prior to the start of placement, visit your school’s website and access the long-term plan for your year group in the subjects you have identified as wanting to develop.  Read through this and identify what you will be teaching.  Work on any subject knowledge areas that are apparent when you read this.
Professional Discussion
Arrange to meet with the Subject Lead for these subjects to discuss the school’s planned curriculum.  In particular, ask about the school’s curriculum intent, how the curriculum is designed and the planned progression.  You should use this information to help you plan appropriately in these subjects for your class. 
Notes made on this should be housed in Folder 6 of your QTS Training and Development File. Create a separate sub-folder so this information is easy to locate. 
In Phase 3b, you should repeat this process, focussing on your next two targeted subjects. 
At the end of placement, you will need to complete Checklist 2 and upload to Abyasa.














	[bookmark: _Hlk116653806]Curriculum PDA - The Teaching of Early Reading, including Systematic Synthetic Phonics (S1, S3, S5, S6)




IF YOU ARE PLACED IN A YEAR 1 CLASS
At the start of your placement - become familiar with your school’s approach to the teaching of early reading by:

·  Researching the school’s phonics scheme and reading material and talking to the English Lead.  Ask for permission to access any relevant development materials
· Gathering reading assessment information on the children you will be teaching
· Observing phonics lessons and lessons where children are reading decodable texts 
· Team-planning with your mentor
Throughout the rest of your placement, you should be regularly planning and teaching discrete phonics lessons and lessons in which children are reading decodable texts. You should gain experience of teaching reading lessons with a different focus – decoding, prosody and comprehension
·  ALL phonics lessons must be taught on the appropriate planner .  These are on the LJMU website.  Remember to use the planner that aligns most closely to your school’s phonics scheme. 

ALL reading lessons where children apply their phonics knowledge and skills by reading decodable texts must be planned on the pro-forma you have been introduced to.  It is available on Canvas.  You should also use the simple record sheet to help you track progress.

















IF YOUR PLACEMENT IS IN A KS2 CLASS OR A YEAR 2 CLASS WHERE PHONICS LESSONS ARE NO LONGER TAUGHT TO DEVELOP READING SKILLS.  

 If the placement is in a junior school, the task should be adapted to allow the student teacher to teach a group of children who are not yet reading at age-related expectations with respect to word reading. This is likely to be in year 3. ALTERNATIVELY, arrangements may be made with a linked infant school. 
Professional Discussions to Gather Information - these should take place in week 1 (orientation week)
1. Find out from your KS2 class mentor if there are any children in your class who are below age-related expectations in reading.  If you do, complete the following using pseudonyms. 
	Children with word reading barriers
	Children with comprehension barriers
	Children with both word reading and comprehension barriers

	


	
	


2. Are any of the children receiving intervention lessons?  If so, find out details, for example, what particular GPCs are they secure with?  What are they currently learning? 
3. [bookmark: _Hlk147847845]Observe and support at least 1 of the intervention lessons – you should do this in orientation week or week 1. Use observation proformas 2 or 4 (depending on what you feel you need to develop)
4. Reflect – how will you use this information to adapt your teaching/resources in lessons so these children can develop increasing reading independence and confidence? Discuss this with you teacher mentor.
5. Speak to the English Lead about Early Reading and find out how the school has responded to the recommendations of the Rose Review and teaches Early Reading. You need to ask about and make notes on: 
· How is language development, including vocabulary, taught
· Which phonics scheme is used
· How are phonics lessons organised
· Which decoders are used and how are reading application lessons organised
· How the school uses assessment including the results of the Year 1 phonics test.
· How reading for enjoyment is encouraged

Self study (this should take place in Induction week or week 1)
Familiarise yourself with both the school’s adopted phonics scheme and the related  phonics-based reading scheme (decoders)
Observations  these should be carried out during induction week or as soon after that as possible
 at least  one consecutive discrete phonics sessions;
· at least one reading lesson where children are reading decodable texts to apply  phonic work learning (in some schools this will be in whole-class guided reading lessons and in others, it will be in group reading lessons)
Use observation proformas 2 or 4 (depending on what you feel you need to develop). You should discuss your observations with the class teacher and reflect on what you have learned.  
Planning, teaching and assessment (these should be completed by week 4 at the latest)
1.  Using the LJMU Phonics Planner, plan and teach at least FOUR discrete phonics sessions ideally teaching should be consecutive lessons with the same group.  This will which illustrate your ability to plan systematically for progression.  They should also indicate your assessment and how this has informed your subsequent planning.  Ask for support with at least the first lesson. Subsequent support will be based on how the first lesson goes. At least one of these lessons should be formally observed by your mentor. You must reflect on your lesson and the impact on the children’s reading.  
2. Plan and teach at least three reading sessions where you plan for children to apply their phonics skills and knowledge in reading lessons using decodable texts.  Each day should have a different focus – decoding, prosody or comprehension – and be guided by the school’s phonics reading scheme.   At least one of these lessons should be formally observed by your mentor.  You must reflect on your lesson and the impact on the children’s reading. 
Back in your KS2 Class
· If you have children who are word-reading below age-related expectations and who are receiving intervention for this, arrange to teach at least two of the intervention group lessons;  
· Use the assessment data from any reading interventions to adapt your reading teaching/resources if necessary.
· Ensure you give children receiving reading intervention opportunities to practise and apply what they have been learning through reading decodable texts
NB: This task is a minimum requirement.  The school-based mentor may decide – based on evidence from discussions and observations - that the student teacher needs to gain more experience in order to demonstrate minimum competence.   

You must upload a copy of Checklist 1, signed by your mentor, to Abyasa by the end of week 5.




Planner for reading lessons using decodable texts
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